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ABSTRACT 

The Report of the Alberta Royal Commission on Education, 
submitted in November, 1959, recommended that a plan of accredita- 
tion be evolved for qualifying school systems. As an experimental 
approach to this principle of accreditation, the Department of Education 
granted to three school systems in the province the right to teach a 
course designated as English 30 Non-Examination to non-matriculant 
students. The investigation described herein is concerned with the 
English 30-NE course as it was taught in the Edmonton Separate School 
System during the academic year 1962-1963. 

Five NE classes with an aggregate of 65 students and, for 
comparison purposes, five E classes with an aggregate of 161 students 
were surveyed. To es fae data for this investigation, teachers and 
students in these two groups completed questionnaires and the ten 
teachers kept weekly teaching logs from January to June, 1963. The 
responses to the questionnaires indicated the main areas of interest and 
need in the field of English, according to the views of teachers and 
students. A comparison was made of the scholastic ability and level of 
achievement in the English Language Arts of the students in both courses 
to determine whether the ungifted students were taking the non-examina- 
tion course. The results showed that, with only few exceptions, the 
students were enrolled in the classes intended for their varying abilities. 

An analysis of the teaching logs revealed that some teachers of 
the non-examination classes did exercise the autonomy that they were 


granted and employed several of the teaching procedures recommended 
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iv 
by those who have specialized in the area of teaching English to the 
ungifted. However, there is evidence that in many areas of the course 
the teachers felt obliged to maintain a close similarity to the matricu- 
lation course, that is, although some teachers in some parts of the 
course did use the autonomy provided by freedom from external exami- 
nations, in general the teachers seemed to require more assistance in 
selecting materials and procedures appropriate to the interests and 
needs of these students. 

The major conclusion to be drawn from this investigation is 
that, if this English 30 Non-Examination course is to be continued, 
more directive assistance must be given to the teachers of English 30-NE 
so that they will understand the principles of teaching non-academic 
students and be equipped with suggested techniques for successfully 


instructing them. 
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CHAPTER 1 
FORMULATION AND DEFINITION OF THE PROBLEM 
I, BASIS FOR THE INVESTIGATION 


The Report of the Alberta Royal Commission on Education, 
submitted in November, 1959, recommended that a plan of accredita- 
tion be evolved for qualifying school systems. In 1961, a Provincial 
Committee on Accreditation was established to conduct an extensive 
study of this matter. In supporting its recommendation, the Committee 
confined itself to mentioning one aoe ce of accreditation in these 
words: 

The exercise of responsibility is a stimulating and rewarding 
experience, Districts faced with the challenge of increased auto- 
nomy are more likely to seek answers to problems locally. Plan- 
ning developed close to the scene of action is frequently realistic 
in terms of what can and should be accomplished. 

As a step towards accreditation, the Department of Education 
granted to three school systems in the province the privilege of teach- 
ing courses designated as English 30 non-examination and Social Studies 
30 non-examination. The main features of these special courses were: 

1, freedom to select students on the basis of the school's 

criteria; 


2. freedom to depart from the general syllabus issued by the 


Curriculum Branch of the Department of Education; 


rae O. Aalborg, ''Accreditation, '' The ATA Magazine, 
(December, 1962), p. 7. 
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2 
3. freedom for the teacher to organize and present a program 
in terms of the needs and interests of the students in his 
class's; 
4. freedom from the Matriculation Examinations set by the 


Department of Education. 
Il, AREA INVESTIGATED 


The Edmonton Separate School Board was one of the three 
school systems authorized by the Department of Education to organize 
classes in the new English 30 non-examination course. In the three 
high schools under its jurisdiction featay the academic year 1962-63, 
five such classes were taught by five different teachers. 

The general purpose in the establishment of these classes was 
to provide a course which would offer the freedoms cited above; a course 
which could be adapted to non-academic students at the Grade Twelve 
level. In the majority of cases, this objective was outlined for the 
diploma students and they decided individually whether they would 


enroll in the non-examination course. 
Ill PROBLEMS INVESTIGATED 


This investigation has attempted to secure answers toa 
number of questions associated with the development and eileation of 
the new program. These questions include the following: 

1. What was the calibre of the students enrolled in the Eng- 


lish 30 non-examination classes? Were they of lower 


ih. uae a 
; 5 
S ; 
5s hy + 6 2 Syro oF Hone salt aa iecobae 
tu : ; ie 
ticl Ai edmobwte odd te alnowsle: thes Sheen adie aunt a! ia | 
e hte n 
free tr, 
esto 
: ate ek i. wT 
i viet toe ned 2ehitue =the et mee cea + 7 a . 
on nant : 
i4 ' rl 
sitenwp a » entra gah anes i 
E _ seas mt 
C DITAGV ME AGRA EE i yereed 
‘4 nb 
| it > 4 
| Sear el Per!) 
s biol loots@aieraged sania” ofr Wad 
) A ideas 
3 ee ow 
© Inomtisqal) ade ¥d boarecitnin srceatee t 
Pa rim 
mt ot : >? Homteninvsygs-cag Gt a tf gm wea: oth} ele 
eit 1s of guid wolaiberigt ath es baw efoodsa 4g 
ia ‘ a 
i? tee t9 gery ene any soemels fue + 
eS 
Suse £0¢ @€81° i ) to grthta hl da is ms 2 2OGAUg ta frag ate 
bbe choot edi 19io Mpewudhiw Samaen & obiV0 -? 
PT ober oft 4 ct if 1a simabapbenen otbal Sesame: aN: we 
| gahe j hi i 
rid ci! ' C ae ~ 97¢T"3 side a, ay, PSR => 96 vtivoame ot a 
‘cy oy wt 
a 
yw ort: adiuedly: biviberi b ohne yes tail e Hrebece ha 
, » . a fey 
ee 
921069 ihitea tore one oly 
: ra Dee 
& ey . 
Gj af : fox i oO i Wet #T (2808S AND 


4 


f » oF wIewens siege of bettireiis ese Kohms is 


Fy 


1Q wo, eortieds Ts SamMnolevroh cas itiw bols iyoaee x 
ectwollet oft bafomhecioie ayy _ 
a 7" Suid 
or : P: oon. Bon as je oil io ordilas 6 va 
? Py} 


wae 


: , wel te yas? oie ee notes rpc 
, 
G : i P are 


a 


3 
mental ability, that is, rated below the fiftieth percentile 
on the Scholastic Ability Test, and was their past perform- 
ance in the language arts poor? In other words, were the 
right students in the right classes? 

2. Since, in the non-examination classes, teachers had the 
opportunity to atte~pt to put into practice in the class- 
room procedures adapted to ungifted students, what 
procedures were actually used in these special classes? 

3. In what ways did the freedom to select materials and 
methods affect the materials and methods used? 

4. What were the differences between the programs taught to 
students in the English 30 examination and English 30 non- 
examination courses? 

5. How successful was the new program in meeting the 
specific needs of the students in the English 30 non- 
examination classes? 

Since the development of the course was in its initial stages, 
it was hoped that information could be gathered concerning content 
procedures, stimulating activities, effective and ineffective approaches 
that would prove useful to teachers presenting the course in the years 
that followed. In addition, the Curriculum Sub-Committee on High 
School English for Alberta schools anticipated receiving as ck 
information as possible from this research, to aid them in designing 
new courses for non-matriculation students. 


In such an investigation, the results do not lend themselves 
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to statistical measurement, Rather, the value is derived from the 
pedagogical experiences of the teachers involved in the pilot program. 
Such experiences might supplement the information afforded by the 
writings of Carlsen, Beeler, and other authorities that are referred 


to in Chapter Two. 


Definition of Terms 

In this thesis, the English 30 departmental examination course 
is referred to as English 30-E. The English 30 non-examination 
course is referred to as English 30-NE, 

The term "ungifted student" is used frequently. The reference 
here is not to those students who, because of their mental retardation, 
require clinical assistance in Remedial Centres, but rather to those 
who have shown they have some difficulty with English, including those who, 
according to Clough, ''pursue their inglorious path through the inglorious D 
Beer oer ih Other terms such as "slow learner" and "non-academic"! 
have been used occasionally, but Dr. G. Robert Carlsen, past presi- 
dent of the National Council of Teachers of English, has given the 
term, "ungifted student, '' a definite context in his article, "English for 
the Ungifted, '' which appeared in The English Journal in May, 1961. 
For this reason, this phrase has been preferred in this thesis, When 
terms such as '"'slow learner'' or 'non-academic" are used, they are 


to be considered synonymous with ''the ungifted. "' 


VG F, Clough, The Slow Learner: Some Educational 
Principles and Policies, London; Methuen and Co., 1957, p. 132. 
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Limitations of the Study 

The investigation described herein is concerned with the 
English 30-NE course as it was offered in the Edmonton ee 
School System during the academic year 1962-1963. Five NE classes, 
with an aggregate of 65 students, were taught in the three high schools. 
For comparison purposes, five E classes, with an aggregate of 161 
students, were selected. No attempt was made to match populations 
in any way, since the research had to do with the situation as it existed 
in the inaugural year of the course, and since the interest was in the 
programs, methods, and materials implemented in these classes, 
rather than in the progress of the pong students. For this same 
reason, the qualifications of the teachers instructing the classes and 
the inevitable variables resulting therefrom, were not analyzed in any 
way. 

The most intensive features of the investigation were conducted 
from January to June, 1963. By then, four months of the academic 
year had elapsed and the teachers had had an opportunity to work with 
their students, to attempt to assess student needs and interests, and 


to develop an English program in terms of these students, 


Procedures Used in the Investigation 
A. Teachers 
l. The five teachers of the English 30-NE course plus five 
teachers of the English 30-E course kept a teaching log 


(a weekly record) of the selections taught and the 
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associated activities. (See Appendix A for the plan for 
this weekly record and the instructions to the teachers. ) 
The teaching logs were kept from January 3 to June 15, 
1963. The information which they contained has been 
analyzed herein to assess the differences in materials 
and procedures used in the two courses. It was intended 
that this record of the experiences of the teachers overa 
six-month period would yield much valuable information 
concerning the characteristics of students in special 
classes, the activities which seemed most successful in 
meeting their needs, and suggestions for the construction 
of English programs for ungifted classes in the future. 
After May 15, 1963, the teachers of both the English 
30-NE and the English 30-E courses completed question- 
naires designed to secure information concerning their 
respective goals and their assessment of the success of 
the English Program for which they were responsible. 


(See Appendix B for sample copies of the Questionnaires, ) 


tudents 


The basis for the selection of the students in the NE 

course was investigated in the following ways: 

(a) A comparison was made of the percentile ratings of 
the students in the two courses, based on the Scho- 


lastic Ability Test used for the Grade Nine 
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Qs 
Departmental Examination, to determine whether or 
not the ungifted students were, in fact, taking the 
non-examination course, 

(b) The Grades 10 and 11 English marks of the students 
in both courses were studied to determine whether 
or not the low achievers were registered in the non- 
examination course, 

2. After May 15, 1963, the students in both groups completed 
questionnaires to provide the following information: 

(a) the reason for registering in the English course they 
were following; | 

(b) their interests in English; 

(c) their basic needs in English; 

(d) their opinion concerning the strongest and weakest 
features of the program in which they participated. 


(See Appendix B for sample copies of the questionnaires. ) 


Plan of the Thesis 

The teaching of ungifted students has long presented a challenge 
for educators, many of whom have published the results of their experi- 
ences and observations. Chapter Two of this thesis outlines the 
opinions and conclusions resulting from experimental programs or 
research of some of these authorities. 

In Chapter Three, an analysis is made of the ability and 


performance of the students in the five matriculation and five 
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non-matriculation classes used in the investigation. The analysis 
includes comparisons of the percentile ratings the students received 
on the Scholastic Ability Test administered at the time of their Grade 
Nine departmental examinations, and of their marks in Literature 10, 
Language 10, Literature 20, Language 20. This chapter also presents 
and analyzes the information obtained from the teaching logs recorded 
by the ten teachers who assisted with the investigation. 

Chapter Four compares the results of the questionnaires 
completed by ae 10-teachers and 226 students who were involved, while 
Chapter Five presents the conclusions derived from the research, and 


some implications for further structuring and handling of such courses. 
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GHAR TER IL 
TEACHING UNGIFTED STUDENTS: RELATED READING 


The material in this chapter is based upon results of research 
and articles written by men and women who are recognized authorities 
in the teaching of English and who can be assumed to be expressing 


their ideas as a result of research, careful observation, or experience, 


Need for a Special Program 
A review of the literature pertaining to the teaching of ungifted 
students presents valuable guidelines for those who teach that portion 
of students registered in Grade Twelve who have low scholastic ability 
and low rate of achievement in the study of English. Research indicates 
that they should not be expected to follow the matriculation program, 
but should be offered a course specifically designed for their needs 
and interests, with a flexibility that is necessary for adaptation to 
each individual group. Itis of primary importance that an adequate, 
challenging but manageable course be provided for them. This was 
the intention of the Alberta Department of Education in granting 
accreditation in English 30. 
This new emphasis in curriculum has been in the evolving 
stage since 1922. In his excellent research on The Development of 
Sawicki states: 


The first definite break with the nineteenth century type of 
curriculum came with the revision which began in 1922, Changing 
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concepts of the purposes of secondary schools, increased enrol- 
ments, and protests against the formal type of education then in 
vogue created demands for a liberalization of the curriculum. 
Educators realized that the needs of students who were not prepar- 
ing for higher education must be met. 3 


Forty years have elapsed since this apparent realization; yet 
Dr. G. Robert Carlsen maintains that more careful attention still needs 
to be given to the ungifted average students. He claims that so much 
attention has been given lately to the gifted, honour students, and so 
much attention, likewise, to the retarded subnormals, that the slow 
learning students who form such a large segment of high school classes 
have been neglected. 

In order to assist these students adequately, flexibility in the 
ee eclam is of prime importance. Therefore, the National Council 
of Teachers of English inaugurated a Committee on Individual Differ- 
ences, Their report states, in part: 


The flexible school contributes to individual development and 
to social progress; the inflexible one impedes the development of 
individuals and the world in which they live. As teaching proceeds, 
therefore, it needs to develop power in the individual--power to 
establish values, power to design programs of action, power to 
evaluate critically, and to produce the essential skills and under- 
standing to control and liberate this power. The evaluation of the 
school is not in terms of how much subject-matter or how many 
skills are developed, but how many of the pupils are successfully 
meeting the problems within hein experience and, hence, living 
more satisfying and useful lives. 


38 W. Sawicki, The Development of the English Program in 
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mee Robert Carlsen, "English for the Ungifted, '' The English 
Journal, May, 1961, p. 330. 


a7 Paul Leonard, ''Democratic Basis of Individual 
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A. J. Beeler reiterates this principle when he applies it 
specifically to the teaching of English. 

The slow learner continues to appear in large numbers, and 
it is he who is ever a grave concern of the conscientious teacher 
of English. Inasmuch as all students are required to take English, 
and as some facility in handling the language arts is absolutely 
necessary for happy and effective living, the problem of the teacher 
of English is particularly grave and tremendous. 

In his article, 'Reaching Slow Learners, '' Lawrence Shehan 
warns that slow learners are frequently emotionally immature and 
are much more sensitive to ridicule or impatience than the average or 
superior students, Aware of their deficiencies, they particularly resent 
the feeling of inferiority which results when assignments are too diffi- 
cult for them to accomplish successfully or, on the other hand, when 
the work is obviously too simple. i The apparent conclusion, once 
again, is the dire need for a flexible curriculum which the teacher 
may evolve once he becomes acquainted with his class and has noted 
their strengths and weaknesses, Otherwise, the general high school 
will be forced to record the appalling percentage of failures, drop- 


outs, and delinquents present today. 


Gretchen Hankins makes this pertinent comment: 


Differences, '' Pupils are People, New York: D. Appleton-Century, 
1941, p.<22. 


On. J. Beeler, Providing for Individual Differences, Cham- 


paign, Illinois: NCTE, 1956, p. 7. 


‘Lawrence P. Shehan, ''Reaching Slow Learners, '' The Eng- 
lish Journal, January, 1962, p. 44. 
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We must face the fact that they (the slow learners) will inevi- 

tably enter into our social and civic community, and itis the place 
of the high school to take definite and constructive steps to educate 
them as far as it is possible, so that they may become useful citi- 
zens. It is the duty of the school to provide for their needs, not by 
expecting them to measure up to rigid standards of achievement, 
but by moving them along the road to literacy, discrimination, 
tolerance, and social adjustment, as far as it is possible with each 
individual. 

A group project which investigated the status of adaptation in 
junior, senior, and regular high schools enrolling more than 300 pupils, 
was undertaken by Arno Jewett and seven associates. They noted that 
the increased holding power of the schools, along with social promotion 
have extended the range of individual differences at the lower extreme 
and have increased the number of pupils at both extremes of the high 
school student population. Many more slow pupils are being promoted 
to senior high schools. Consequently these slow-learning students who 
have difficulty understanding and recalling the verbal concepts which 
are common in the academic curriculum, require careful guidance and 
a concrete, often individualized, type of instruction which is time- 


9 


consuming both for them and the teacher.“ The instructor of slow- 


learners must have a teaching time table which permits this type of 


instruction. 


8 Gretchen Hankins, ''The Case for Basic English, '' The Eng- 
lish Journal, February, 1962, p. 116. 


Arno Jewett et al. , Teaching Rapid and Slow Learners in 


9 


High School, Washington: United States Government Printing Office, 
1960, pp. 1-2. | 
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In her text, Christine Morgan refers to a conference called 
by the Vocational Division of the United States Office of Education in 
1945. The vocational leaders faced the statistics of drop-outs from 
high school, unemployed youth, and the increase in semi-skilled jobs 
over technical and skilled jobs. They estimated that the secondary 
school of the future could be expected to train twenty per cent of its 
youth for entrance into desirable skilled occupations and twenty per 
cent for entrance to college. For the remaining sixty per cent, a 
comparable program of life adjustment training is needed. These 


leaders reported that: 


The majority of high schools provided for the individual differ- 
ences apparent in the dull-normal only to the extent of watering 
down the subject areas and supplying courses in industrial arts and 
home economics. High schools generally have tended to cling to 
the changing nature of pupil population. Hence the significance ofa 
movement that states that our high-school adolescents have '"'diverse 
individual needs, '' that the needs of the majority of these pupils are 
not met, that functional experiences in areas of practical arts, 
home and family life, health and physical fitness and civic compe- 
tence are basic. 


DeBoer, Kaulfers, and Miller, in their text, Teaching Second- 


ary English, emphasize the principle that the ungifted lack one of the 


most important factors which contributes to effective learning: a sense 


of achievement and confidence. Accordingly, the ungifted student must 


be provided with tasks which he can accomplish successfully, and he 


eMart ine P. Morgan, Education of the Slow-Learning 


Child, New York: The Ronald Press Company, 1960, pp. 336-337. 
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14 
must be made conscious of his successes, 

In an article entitled, ''The Slow Learner--Give Him Some- 
thing New, '' Joseph F, Dutton corroborates this principle when he 
states: 

What the slow learner needs is not so much an ultimate object- 
ive as a daily sense of enjoyment and achievement in what he is 
asked todo. In fact, only t - making his rewards frequent and 
immediate can we hope that nis years in high school will mean 
development instead of stagnation. Ss 

Type of Program Needed 

Writers in the field suggest four primary requisites for the 
successful implementation of a special course in English: 

1, careful placement of students; 

2. suitable materials; 


3. appropriate procedures; 


4. well-qualified teachers. 


Placement of Students 

Although many hours of work must be expended to ascertain 
which students should be directed into the non-examination course, this 
duty must not be shirked by administrative personnel, guidance coun- 


sellors, and teachers of English. Each individual student's record 


it De Boer, Kaulfers, Miller, Teaching Secondary English, 
New York: McGraw-Hill Company, 1951, p.75. 


12 so seph F. Dutton, 'The Slow Learner--Give Him Something 
New, '' The English Journal, April, 1964, p. 267. 
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15 
should be examined on the basis of scholastic ability, past performance, 
and teacher recommendation. The student should, in no way, be made 
to feel that a stigma is attached to enrolment in the English 30-NE, 
rather than in the English 30-E course. On the contrary, he should be 
assured that this course is adapted to his particular interests and 
needs. 

Gretchen Hankins makes an important point when she insists: 


", . . from these classes must be eliminated that unhappy group who 


can but will not do average work. vi? 
Further refinement of grouping is necessary within the non- 


examination class, once the teacher has become sufficiently acquainted 


with the students to determine their individual potentials. 


Suitable Materials 

In his section athe planning of work for slow-learning pupils, 
A. J. Beeler recommends that demonstration and "'seeing'' devices be 
used generously, As examples, he stresses the use of bulletin board 
exhibits of reading materials, book jackets with original blurbs designed 
and written by the members of the class, dramatizations, records, 


: ; ‘o : : 14 
films, radio and television programs, and panoramic murals. 


ete! Hankins, op. cit., p. 117. 


144. J. Beeler, op. cit., pp. 7-12. 
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Since one of the basic reasons for poor performance in Eng- 
lish is attributable to a reading deficiency, Miss Hankins recommends 
the use of SRA materials, the controlled reader and sets of Reader's 
Digest. wie 

Because of this reading disability of the ungifted student, Paul 
F, Ebbitt prefers the teaching of drama to that of the novel or short 
story. 


From my knowledge of their reading ability I assign parts 
and announce that I will shift the cast from day to day. In this way 
I can, if necessary, eliminate hopeless readers without embarrass- 
ing them unduly. Our standards are not high. Since no one reads 
with high proficiency, no one is crushed by his inadequacy. When 
necessary I correct their errors casually, interpret difficult lines, 
and explain many points of fact on which these students are Lyte 
My constant resolution is that they shall never be humiliated. } 


To improve the reading of academically untalented students, 
Edwin Mingoia, who is the reading coordinator for the Barstow, Cali- 
fornia Public Schools, suggests a variety of teaching materials: 


1, Science Research Associates' Reading Laboratory. 
Through its definite, well-spelled-out procedures, it gives both 
teacher and students the security of a progressive routine. The 
SRA Reading Lab. is a valuable instrument in teaching content 
reading, dictionary skills, comprehension, phonics, and vocabu- 
lary. It inculcates the ideas of self-motivation, self-correction, 
correct study techniques, and it is individualized. 


2. American Adventure Series, The teacher is the focal 
point who guides the student page by page to do reading at a level 
where he recognizes 100% of the words. 


eur. nish Gnd cittelepA Lit: 


LO FN F, Ebbitt, 'Drama for Slow Learners, '' The English 


Journal, November, 1963, p. 625. 
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3. Reader's Digest Skill Builders, The lowest level approxi-_ 
mates a third-grade reader and the content is of high interest value. 


4. Bea Better Reader, Prentice-Hall. The student reading 
at a seventh-grade level or better can profit from this instruction 
emphasizing vocabulary, phonics, structural analysis of words, 
diacritical markings, pacing and eye movement. 


5. The daily newspaper. Students might report on news that 
is appropriate to the school situation. 


6. Life Magazine. Teacher-composed questions can guide 
the reading. 


7. Science fiction, sports, and automobile stories. 
8. Driver's examination handbook. 


9. Western novels. Start with the best of the cultural back- 
ground of the students, and move them only gradually and at the 
opportune time. 


10. Classic Comics and Dell Comics. ... have done much 
to give a superficial survey of our cultural heritage. They do 
much to build a positive attitude towards literature, which other- 
wise would remain forever foreign to some students, 


11. Landmark Books, Random House. A whole social studies 
program can revolve around the easy-to-read Landmark books. 


12. Big Little Books TV Series, Whitman Publishing Company. 
. . . because of its popular, current interest, can appeal to the 


most reluctant reader in the class. 


13. Tachistoscope and Controlled Readers. Because the 
student can recognize them, the drill should be on the speed of 


recognition, 


14. Reading for Understanding, Science Research Associa- 
tion. This program offers material that carries the process of | 
reading beyond the elementary mechanics--word recognition, word 
attack, speed--to the real end of reading--understanding the ideas 
and meanings words convey. The program purports to teach the 
student to do careful and critical reading. During the process of 
completing paragraphs, students make use of the tools of logic 
and inference, analogy, syllogistic reasoning and improve their 
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18 
ability to work with verbal aspects of problem solving. Ni 
It is recognized that the ungifted student requires assistance 
in spelling techniques. Dutton suggests: 


Instead of using spelling lists consisting of tricky but unre- 
lated words, we can substitute lists containing words that have 
something in common--writing, biking, exciting, fitting, sitting, 
knitting, for example--lists which show, without mention of 
bewildering rules about doubling final consonants and the like, that 
there really does exist a connection between the way many words 
sound and the way they are spelled. 


In order to assist the less able students to examine their lives, 
the world they live in, and in the process to understand more of each, 
Joe C. Baxley recommends a course in the humanities. He claims 
that the students learn not to fear the word ''culture'' as something 
unobtainable and that through this study they gain the valuable asset of 
confidence. In promoting the use of these materials Baxley states: 

The flexibility of the humanities course allows constant 

change from one topic to another with no long-drawn-out units. 
Also, slides, movies, records, and pictures are used to give 
examples of the techniques of the arts, and this breaks up the 
lecture-type routine. In addition, the emphasis is on individual 
ability, with as much individual grading as possible. This takes 
the stress away from group competition for high grades and allows 
the slow learner to concentrate on improving himself rather than 
on keeping up with other students. 


Frank E, Ross, Supervisor of Senior High School English in 


the Detroit Public Schools, in describing a program developed in 1961 


A win Mingoia, ‘Improving the Reading of Academically 
Untalented Students, '' The English Journal, January, 1960, pp. 30-32. 


te Toséeph EF. Dutton; op. cit, p.)268. 


nar C. Baxley, "Humanities for the Less Able Student, "' 
The English Journal, October, 1965, p. 486. 
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19 
for disadvantaged students, maintains that paperback books appeal to 
these teenagers. Consequently, their course uses no hardbacks. In 
further detailing the program, Ross says: 

The course is different from most classes in other ways. 
There is no textbook: there is a syllabus in a ringed notebook, 
college style, for the status-seekers. Circle seating is employed, 
everyone has a front seat; no one gets lost inthe shuffle. There is 
seldom any homework. 

Marjorie B. Smiley comments on the teaching of poetry to 

ungifted students. She writes: 

Poetry is the literary form most likely to be omitted from the 
curriculum of slow and reluctant readers. Teachers who have made 
careful selections of poetry, however, report that it is enjoyed and 
understood by a wider range of readers than other literary forms. 
Especially when these are taught through the use of recordings by 
popular balladists, they enliven the English classroom and make the 
teaching of simple poetic elements part of the fun, 21 


It is, then, apparent that a variety of materials has been found 


valuable by those who have interested themselves in the less able students, 


Appropriate Frocedures 
To assist the teacher in his groping for the most successful 


procedures in teaching the slow learner, Carlsen has stressed six 


basic principles: 


AO rank E. Ross, '"'For the Disadvantaged Student: A Pro- 
gram that Swings, '' The English Journal, April, 1965, p. 282. © 


21 Marjorie B. Smiley, ''Gateway English: Teaching English 
to Disadvantaged Students,'' The English Journal, April, 1965, p. 273. 
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1, The program must be built around situations in which 
students practise language activities rather than learn 
a body of rules and principles abstracted from these 
activities. 


2. The language activities practised must be closely related 
to the activities of daily life. 


3. Linguistic problems to be called to students' attention 
must come from their own work, not from the next sec- 
tion of the textbook, 

4, Students need to explore widely in the world of literature 
rather than be submitted to forced reading of a few selec- 
tions, 

5. The use of buzz sessions, problem solving, laboratory 
techniques and projects is of far more importance in 
teaching the ungifted than the techniques of lecturing. 

6. With the ungifted we need to recall Milton's statement 
that 'they also serve who only stand and wait.' Growth 
is a marvelous thing. Sometimes it alone can bring the 
change that we as teachers want to effect. 

In his article, Carlsen refers to the research in education 
undertaken by Frank Clapp. In the text which the latter co-authored 
with Chase and Merriman, Introduction to Education, there is a chapter 
entitled, ''Providing for Individual Differences by Changes in the Teach- 
ing Procedure, '' in which reference is made to The Differentiated- 
Assignment or ''Contract'' Plan, a method of meeting individual needs 
in the classroom. According to this system: 

In the first place, there are different levels of difficulty in 


subject matter, All subjects have common essentials that must 
be mastered before any further progress can be made, In 


rates Robert Carlsen, op. cit., pp. 330-332. 
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connection with all subjects there is a large field of supplementary 
and enriching knowledge. 


The level of difficulty in this material is probably not much greater 
than the common essentials but more time and the development of a 
technique for finding supplementary materials is required. All sub- 
jects have, also, another aspect that is composed of the fundamental 
theory of the subject: 

In the second place, the differentiated-assignment plan 
assumes that children differ both in ability to learn and in the 
acquired interests which they bring to a given topic. Each child 
will choose to supplement his fundamental material by seeking 
additional knowledge along the line of his special interest. 24 

Many authorities recommend a card system to record the 

particular, most frequent errors of the individual students. The 
teacher should make note of these errors in the written and oral 
expression of the pupils. This record may also serve as a progress 
chart for the encouragement of the members of the class. Thereisa 
definite incentive towards continued effort if they can check their cards 
and note their improvement. However, as Joseph F. Dutton points 
out, teachers must be realistic in their demands of correct usage. He 
states: 

If the slow learner can be made to see that correctness in 
English is a relative thing and that the teacher's purpose is to 
acquaint him with other levels of English so that he can move from 


one group or situation to another without criticism or embarrass- 
ment, perhaps some neutral territory between the language world 


62 Clang, Chase, Merriman, Introduction to Education, 


Boston: Ginn and Company, 1935, p. 457. 
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22 
of the teacher and the language world of the pupil can be found, If 
the neutral ground is used skillfully, the pupil, having been made 
aware that the classroom is a different environment from the living 
room, the corner drugstore, the locker room, will good-naturedly 
begin to correct himself, 2 

As a result of his research, Beeler offers six points to be 
remembered in the planning of work for slow-learning pupils at the 
secondary school level. These suggestions do not overlap but dovetail 


those made by Carlsen. Beeler suggests that: 


1, activities as a whole must be simpler than those planned 
for average and above average classes; 


2. plans should be clear and specific; 
3, the continuity of experience should be preserved; 


4, demonstration and all "seeing devices'' should be used 
generously; 


5. drill and practice must be extensive and have real mean- 
ing for the individuals; 


6. very frequent evaluation is necessary. ae 

The same author stresses the view that oral expression is 
the chief aim of instruction for slow learners. Therefore, teaching 
procedures must constantly be directed ey AE involvement in spoken 
language. No opportunity should be overlooked for the discussion in 


clear, distinct speech of events or views in which the students are 


personally interested, 


eo Tasenh BP ILCON sc OD Cll. | Ds bea: 


26, 3, Beeler, op. cit., p. 7. 
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On the other hand, the development of reading skills has been 
underscored by researchers in this field. They have particularly 
considered the kinds of material and the procedures used in the teach- 
ing of reading to ungifted students. 

Ruth Penty was concerned with the correlation between read- 
ing ability and high school drop-outs, Interviews with sixty poor 
readers who discontinued school while in the tenth grade were held 
from one to six years after the students had left high school. A signi- 
ficant result was that. more than three-fourths of these drop-outs 
claimed that they had received no assistance in high school in finding 
reading material that they could understand, or in otherwise improv- 
ing their reading ability. About the same proportion reported that they 
had not been helped to accept their reading handicap and make the best 
use of their other abilities. i This report, though a negative one, 
gives a specific indication of the procedures which should not be 
directed towards poor readers. It also indicates the need to select the 
right books, to have available a variety of books, some of which will 
reflect the interests of the students. 

Harrison Bullock makes some observations concerning the 
non-reading pupil in the secondary school. He states: 

Morrison has defined the secondary school, so far as teach- 


ing is concerned, as 'a school procedure in which the pupil is cap- 
able of learning through study and the use of books.' This serves 


ott C. Penty, Reading Ability and High School Drop-Outs, 
New York: Bureau of Publications, Columbia University, 1956, pp. 
23-37. 
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24 
to point up the unreadiness of the non-reading pupil for true second- 
ary school teaching, where reading and study are central to many 
segments of the curriculum. 

However, Bullock is optimistic in his observation that pro- 

gress is possible in learning through channels other than reading, 
Since these pupils are often successful in athletics or manual work of 
some kind, they are able to learn much from motion pictures, tele- 
vision, radio, magazines, as well as from their constant communica- 
tion with other people, The teacher of slow-learners can well utilize 
these channels of learning. a 
One of the more recent procedures was adapted for working 
boys. who attended school part time at Jackson High School, Jackson, 
Georgia. This was a vocational-educational plan designated as Diversi- 
fied Cooperative Training and taught during the 1964-1965 school term. 
In describing this program, Jane Anne Settle reports: 

The primary consideration in planning was the nature of the 
boys themselves--their age, abilities, jobs, interests, cultural 
backgrounds, and especially their immediate and continuing need 
to communicate effectively in and with the society of which they 
Areca part, 


The course, entitled "English in Your Life,'' was divided into 


three units: English and Your Job; English and Your Responsibility as 


eS ria rrison Bullock, Helping the Non-Reading Pupil in the 
Secondary School, New York: Bureau of Publications, Teachers 
College, Columbia University, 1956, p. 45. 


22 Tbid. 


SO ane Anne Settle, "English in Your Life: A Workable 
Course for Working Boys,'' English Journal, January, 1966, p. 74. 
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Citizen; and English and Your Leisure. During the first unit: 

. . . the boys talked, read, and wrote about jobs--the ones 
they had, the ones they wanted. Each boy gave an oral account of 
his job, including what he liked and disliked about it. Each boy 
also submitted a written description of his job, employing step-by- 
step chronological order. 

In addition, the teachers made use of pertinent magazine and 
newspaper articles, application forms, model job interviews, and had 
individual and group reports on such subjects as unions, Social Security, 
fringe benefits, and current labor legislation. 

The second unit, "English and Your Responsibility as Citizen, " 
took into account the fact that Georgia permits 18-year-olds to vote 
and some of the boys were registered voters. This unit was planned 
to begin in October to coincide with interest in the national election. 
At this time, the practice of the language arts was centred on the 
varied aspects of voting. 

Magazines, newspapers, books, motion pictures, radio, 
television, and recordings were discussed and evaluated in the third 
unit, "English and Your Leisure, '' Miss Settle reports: 

During one particularly lively period devoted to folk stories 
and ballads, the class was almost converted into a hootenany. The 
informality was 4ytentional; this unit was intended to be an experi- 
ence in leisure. 


In concluding her article, the author expresses the reaction 


to the special course in these words: 
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. . . there is reason to believs that 25 boys enrolled in "Eng- 
lish in Your Life'' discovered that English is a subject too meaning- 
ful, vital, and encompassing to be hemmed in by the covers of a 
textbook, the walls of a classroom, or the narrow mind of a pedant. 

An important factor to consider in teaching ungifted students 
is that their attention span is usually shorter than average or above 
average students. Frank Ross explains how the teachers in his area 
combat this: 

The teacher gives variety to each lesson by doing three and 
maybe four activities during a forty-minute period. The students 
may write for five minutes, read for fifteen minutes, have a buzz 
session on material read for five minutes, listen to or give a 
fifteen-minute panel discussion. There is plenty of variety and 
this is the spice of this life, 

Well-Qualified Teachers 

Those who are considered authorities in the teaching of Eng- 
lish to the ungifted have some pertinent remarks concerning the quali- 
fications of the teachers assigned to this field. 

According to Leonard: "No one has ever said that good teach- 
ing is easy. Good teaching is individual teaching based upon a knowledge 
apne ae a ' 3 
of human differences and individual potentialities, "' 2 

Josephine Stopa summarizes the desirable characteristics of 
the teacher of the NE course in saying: 

Teachers in the secondary school who have to deal with pupils 


who are retarded must be prepared to spend time and thought on 
the problems the individuals present, must have confidence in the 


Saptari. x 


Pe nank KE. Ross, op. cit., p. 2uky 


PAT, Paul Leonard, op. cit., p. 21. 
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probability of succeeding but not be depressed by some apparent 
failures; and while isolating and dealing exactly with each fault 
which may be the cause of the difficulties, must try to widen and 
expand the outlook of the backward child so that he may develop 
into a person who has tasted success and knows that many things 
can be interesting. 3 


To which Hankins adds that there is: 


. . . anecessity for teachers suited by interest and tempera- 
ments who find satisfaction in working with these students and who 
combine qualities of firmness and understanding with a lively sense 
of humour. 


Dutton comments on the important aspect of the personality 
of the teacher who is instructing the ungifted. He claims: 


A teacher whose genuine interest in and respect for the slow 
learner manifest themselves easily and unmistakably can work 
wonders with at least most of his class. Giving the slow learner 
a little of the attention usually reserved for the average or bright 
teenager is another way that we can provide immediate rewards. 


Finally, Frank E, Ross summarizes the attitudes that teach- 
ers should develop, when he writes: 


The attitude-of the teacher toward the student and toward the 
course determines whether all three will succeed, These, then, 
we have found, are the quartet of attitudes that help bring sweet 
harmony to the education of the disadvantaged child: let students 
know you like them and respect them; help students achieve some 
measure of success each day; give students a share in the conduct 
of the destiny of the class; evaluate the student on the basis of his 
present performance compared with his past performance. 


Bos eaephine Stopa, "Reading and English, '' Teaching the Slow 
Learner in the Secondary School, ed. M. F. Cleugh, London: Methuen’ 
Gace, Ltd., 1961, p. 58. 
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These writers would seem to agree that the teachers of this 


course should be well-qualified in their knowledge of content and 


methodology and be particularly interested in the type of student 


registered in the non-examination course, 


Summary 


Several basic principles would seem to emerge from the 


research, observation, and experience of these recognized authorities 


in the teaching of English to the ungifted. These principles may be 


summarized as follows: 


Le 


The English curriculum must prepare the ungifted 
students for their personal role in society and assist 
them in mastering the language arts to the degree 
required of them in their present and future lives. For 
example, emphasis should be placed on the aural-oral 
aspects of language, since these students will be called 
on to listen and to speak more than to read and to write. 
Flexibility in materials and procedures should character- 
ize the English curriculum so that individual attention 
can be given to every student and to every class accord- 
ing to specific interest and needs. An excellent example 
of this flexibility is demonstrated in the "English in Your 
Life'' program taught in Jackson, Georgia. 

Assignments should be modified for the ungifted students 


so that they do not find the work so difficult that it 
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29 
becomes frustrating. On the other hand, these students 
must not gain the impression that their teacher assumes 
that they are incapable of senior high school level 
performance, It is important to develop in them a 
feeling of achievement and of confidence, 

4, Since the poor performance of ungifted students at the 
secondary aes level frequently stems from poor 
_reading skills, teachers should direct their efforts 
toward improving these skills in their students by using 
some of the available reading aids, including those 
suggested earlier by Edwin Mingoia. 

5, There are various channels of learning in addition to 
books. Among those that might be employed are: films, 
television, radio, recordings, bulletin board displays, 


buzz sessions, 


~ Conclusion 

This chapter has presented principles upon which sucha 
course as English 30 NE should be based. The following chapters 
show how far these principles were observed by the teachers of the 
NE course aa indicate the procedures by which they attempted to 
apply these puinelDl se knowingly or unknowingly, since they may not 
have ee aware of the research which has been undertaken by those 


- interested in the teaching of English to ungifted students. 
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CHAPTER III 
ANALYSIS OF STUDENT POPULATION AND OF TEACHING LOGS 
I, ANALYSIS OF STUDENT POPULATION 


To determine whether or not the ungifted were, infact, taking 
the non-examination course, a comparison was made of the scholastic 
ability of the students in the two courses. In order to eliminate, as 
far as possible, the inevitable variations obtained from different 
mental ability tests, administered by different principals, teachers, 
and guidance counsellors, the results of the Scholastic Ability Test, 
used by the Department of Education for the Grade Nine Departmental 
Examinations, were tabulated. Because of the number of students who 
transfer into eter erie during their senior high school years, 
percentile ratings were not available for the entire group. Records 
were accessible for 120 English 30-E and 61 English 30-NE students. 

An analysis of the following graphs indicates that 75 per cent 
of the students enrolled in the English 30-E course ranked above the 
fiftieth percentile, while only 36.3 per cent of the NE students ranked 
in the upper half. A finer breakdown intimates that 32.5 per cent of 
the E students were placed above the eightieth percentile, as compared 
to 4.9 per cent of the NE students. 

The evidence seems to indicate that, with few exceptions, the 
ungifted were properly registered in the non-examination course, and 


that the majority of those attempting the matriculation course had 
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33 
adequate ability to master it. A possible explanation for the enrolment 
of some students with high percentiles in the English 30-NE course 
would be that some of them were following the Business Education 
pattern to prepare them for work upon graduation from high school. 
Since they were not taking other matriculation subjects, they probably 
saw little necessity for English 30-E, The 11.2 per cent of the 
matriculation course students who ranked below the fortieth percentile 
would possibly represent that eyeep cea group who cannot be 
persuaded that they lack the basic ability to succeed in the matricula- 
tion pattern and who cling to this azles for reasons of status rather 
than of education. However, teachers are well aware that the fault 
here lies, not as much with the students themselves, as with their 
parents who exert undue pressure on them to remain in the academic 
stream. 

Since there is sometimes a discrepancy between scholastic 
ability and actual achievement, a second comparison was made to 
determine whether or not the low achievers in the English Language 
Arts were registered in the non-examination course. For this purpose, 
the Literature 10, Language 10, Literature 20, and Language 20 marks 
of the students involved were analyzed. Records of the Grade Ten 
marks were available for 133 English 30-E and 64 English 30-NE 
students. Grade Eleven marks were obtainable for 136 of the former 
group and 65 of the latter. 

An analysis of the graphs of marks implies conclusions 


corresponding to those obtained from the study of the percentile graphs. 
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38 
To summarize the analysis of past performance, Table I 
underscores the gradation of achievement in the study of English for 


these two groups, as indicated in the graphs, 


TABLE I 


PAST PERFORMANCE IN ENGLISH COURSES FOR 
ENGLISH 30-E AND ENGLISH 30-NE STUDENTS 


Eng. Eng. Eng. Eng. 

CLASS 30-E 30-NE 30-E 30-N 
STANDING Hor A HorA Gaorel Gor DD 
Literature 10 54.1% 14, 1% 7. 5% 26. 6% 

Language 10 a on A DiS 3.0 1275 

Literature 20 41.9 10.8 11.0 47.7 

Language 20 47.1 bot, 8.8 33.8 


Il, ANALYSIS OF TEACHING LOGS 


Materials and Procedures Employed in the English 30-E Classes 
Since this investigation was limited to a six-month term 
between January 3 and June 30, 1963, it is impossible to compare the 
treatment of every section of the English 30 course given by the five 
teachers who assisted with this research. However, the methods 
used in these matriculation classes do serve as a frame of reference 


for comparison with the methods exercised in the non-examination 


classes. 
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Poetry 

In their teaching of the poetry section in the Thought and 
Expression textbook, the five teachers of the English 30-E course 
gave evidence of a belief that they had to discuss every poem as 
thoroughly as possible if their students were to be successful on the 
departmental examinations. 

Every teacher began the study of poetry with a review of 
pertinent definitions and techniques. In one case the students under- 
lined their texts according to teacher instruction and studied this 
theory in the evenings with oral testing the following day. The theory 
was underscored by references to various poems in the text. Three 
teachers distributed mimeographed notes; another used Wordsworth's 
"Daffodils''as a basis for discussion of poetic techniques, ''since this 
poem contains so many figures of speech. '' Howard's Study Guide to 
Thought and Expression, ou was employed more in the teaching of 
poetry than in the teaching of any other section of the course. The 
vocabulary outlines were cited as providing valuable help. In three 
classes, every student had a copy of the Study Guide, which is a work- 
book designed to assist the student in his mastery of the theory included 
in the Thought and Expression text, and in his interpretation of the 
literary selections. For this purpose, questions are asked and incom- 
plete charts outlined which require the student to locate the answers 


in the textbook, Also included are the nationality and pertinent 


So Ti O. Howard, A Study Guide to Thought and Expression, 
Edmonton, Alberta. The Institute of Applied Art, 1962. 
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40 
biographical dates of every author represented in the text; definitions 
of literary terms; oan dictionary meanings of the more difficult words 
used in the various essays, short stories, plays, and poems. 

Three of the teachers mentioned that students showed an initial 
general lethargy, even antipathy, towards poetry. However, these 
teachers' final entries in the teaching logs for this subdivision of the 
course indicated an encouraging improvement in attitude. 

When students read poems aloudin class, few seemed able to 
do so with any degree of interpretation, One teacher assigned poems 
to specific students on the day before they were to be read and discussed. 
These better students practiced reading them in advance of the class 
hour and then performed creditably. 

"Ode to the West Wind," "Andrea del Sarto," "Lycidas,'' and 
other lengthy, more difficult poems were initially selected for 
discussion, Some information pertaining to the author's life, or back- 
ground knowledge relating to the poem itself was given to the class 
prior to the detailed analysis afforded the lengthier poems. This 
analysis was directed at both content and form. Two teachers made 
extensive use of work sheets to guide the students in their personal 
preparation for the class discussions. Where possible, the poems 
were subdivided into sections or themes to aid the students in their 
comprehension of them. After teaching 'Lycidas,'' one teacher 
recorded this opinion: ''Rather low interest due to the difficulty of the 
poem. Too pedantic to suit modern youth, but some regard for Milton's 


poetic genius and extensive knowledge, "' 
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Since the Edmonton Separate School System administered 
common examinations, that is, examinations written by all English 30 
students throughout the Separate School System at Easter, and since 
the English paper was designed to test the entire course, four teachers 
dealt with the more difficult poems first, and assigned the easier ones 
to the students to prepare for themselves before the examinations. 
One or two periods were then allocated to give the students an oppor- 
tunity to present difficulties for clarification. After Easter, all poems 
not previously taught were given intensive treatment. Most of the 
students made notes as the lessons progressed. The fifth teacher was 
able to complete the poetry section prior to the examination. 

One teacher required all students to read The Barretts of 
Wimpole Street as an introduction to the poem, "Andrea del Sarto, "' 
Another drew a detailed parallel between Shakespeare's soliloquies 
and Browning's dramatic monologues. One class was so thrilled with 
"Andrea del Sarto'' that when the discussion was concluded they 
requested, "Let's not leave it! Please read it again!'' No doubt it 
was the poignant representation of humanity with its concomitant 
human problems, its strengths and weaknesses which appealed so 
doce to these students. 

Because the final examination in English 30 frequently asked 
students to compare two poems with reference to content and tech- 
nique, all teachers drafted such a comparison with their students, In 
some cases a pair of poems used on past examination papers was 


used and copies of the model answers given to indicate to the students 
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42 
the range of particulars which is expected. One teacher claimed: 
"The first attempts were quite inadequate. The pupils were astonished 
at the detail in the examination key. '' Work sheets were particularly 
appreciated by the poorer students since these sheets gave them some- 
thing specific towards which to work and assisted them in subsequent 
reviews. 

The procedure carried out in one group after the Easter 
recess was to discuss the shorter poems in class periods, At the 
same time specific areas were assigned (e.g., short stories, essays, 
Hamlet) for review in the evenings. The teacher felt ''this helped to 


prepare the students for the June Examinations, " 


Language Techniques 

Two teachers reported their review of Language Techniques, 
One accorded two weeks to vocabulary exercises, sentence corrections, 
and punctuation drills. 

This teacher used essays: ''The Problem of Going to College," 
"Some Advice to Writers, '' and ''A Note on the Essay" for vocabulary 
purposes with: multiple choice exercises similar to those given on 
departmental papers. 

A series of sentences, all requiring correction or improve- 
ment, was drafted, using the alphabetical arrangement in the Tides 


; sed 
section of the authorized language text, Guide to Modern English by 


er Richerd &. Corbin,’ Porter’*G?: Perrin; Hari WwW. Buxton, 
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43 
Gorbin,.errin, and Buxton, The pupils we ce encouraged to correct 
the sentences without reference to the text, if possible. When in doubt, 
they were to look up the item in the Index to find the correction. The 
teacher claimed: "In general, the corrections showed considerable 
insight and the pupils seemed to profit by having to look for the solu- 
tions to their own problems, "! 

Concerning the exercises on punctuation, the teacher recorded: 
"Although there was little interest exhibited in the exercises on punctu- 
ation, the students were aware of the necessity of such drill, in view of 
the errors they had made on the English 30 papers at Easter," 

The second teacher assigned a portion of the Index section of 
Guide to Modern English for study every night for one week. Then the 
students were given twenty-five page mimeographed booklets contain-. 
ing grammar rules and exercises. When these exercises were 
corrected, reference was made whenever possible to the pertinent 
section in Guide to Modern English, According to one teacher: ''The 
students are rather appalled at their lack of knowledge of correct 
grammar, "! 


It becomes very evident that the teachers spared no effort to 


ensure the students' success on the final examinations. 


Essay-Writing 


The number of major essays required during the course of 


Guide to Modern English, Toronto: W. J. Gage Limited 
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44 
the academic year varied from four to eight. When their essays were 
returned to the students after Easter, one teacher made arrangements 
for personal interviews with each student to discuss his strengths and 
weaknesses, The comment in the teaching log was: "There was vary- 
ing interest in this procedure, depending generally on the individual 
student's results. It would seem that poor pupils are never anxious to 


realize how poor they are." 


Leisure Reading 

Two teachers reported on their treatment of the leisure read- 
ing program. In one teacher's class the students read prescribed 
books. While ten books were read by every student, written reviews 
were submitted for eight books. These reviews were marked by the 
teacher. Since these books were prescribed, e.g., aplay, a biography, 
a book of setting, etc., specific questions could be asked. 

Another teacher required the members of the class to read 
either Jane Eyre, by Charlotte Bronte, or Great Expectations, by 
Charles Dickens, during the Easter holidays. When school reconvened 
a detailed discussion of the two novels was conducted with emphasis 
on the strengths and weaknesses of the plot, characterization, and 
verisimilitude. The teacher reported a very high interest in the lively 
class discussion of these novels. This class subsequently completed 


the specified ten book reports, 


Essay-Study and Short Stories 


Four classes had completed their study of the essays, short 
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45 
stories, and one-act plays in the Thought and Expression text before 
the teaching logs were begun. However, one teacher did handle these 
sections of the course after Christmas and consequently included them 
in the weekly records from February 16 to March 20. 

All the essays were read in class with stress on style, vocabu- 
lary, and comprehension of difficult passages, Howard's Study Guide 
to Thought and Expression was considered valuable by the teacher in 
this section. This class particularly enjoyed ''The Vision of Mirza." 
Many of the short stories were read privately by the students in prepara- 
tion for class discussion, although "Top Man" was read completely in 
class. An introduction to each story was given by the teacher to 
prepare the students for the mood and theme of the story. One of the 
main features discussed in each short story was the viewpoint of the 


author, 


One-Act Plays 


Two teachers presented the one-act plays during the January 
to June period of this investigation. One teacher taught the plays 
thoroughly, the setting, characterization, plot, climax all being dealt 
with in each play. There was no actual dramatization, although some 
of the better readers participated in dramatic readings. 

The second teacher introduced the one-act plays in March 
with mimeographed materials summarizing the chief details in the 
history of drama, the structure of a play, and the various types of 


drama. Prior to any comments on specific plays, a review was held 
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46 
of the exposition, rising action, climax, and denouement of the short 
story. A comparison was then made of the two genres with reference 
to ''The Devil and Daniel Webster" and ''The Monkey's Paw. " There 
ensued an intelligent appraisal of the changes the playwright must 
make to adapt a short story to the stage, In these and the remaining 
plays, students were assigned parts for dramatic readings, Accord- 
ing to their teacher, the drama section was very much enjoyed by 


these pupils. 


Shakespearean Drama 

All the teachers who kept weekly logs to assist with this 
investigation, reported their treatment of Shakespearean Drama. 
Hamlet was taught in two of the English 30E classes, Macbeth in the 
remaining three. 

One class was required to read the play during the Christmas 
holiday, with no preamble given by the teacher who felt that this 
procedure was necessary to prepare the students for university classes 
where this method is followed. This same teacher played recordings 
of Hamlet before any explanation or discussion took place. This tech- 
nique was used rather than the customary reversal in the hope that the 
students would be encouraged to read or listen to other Shakespearean 
plays without feeling that advance explanation is required, The ani- 
mated discussions which followed the recordings showed the students 
were thinking deeply in the realm of human motivation, Reference 


was constantly made to Hamlet's "antic disposition, '' his apparent 


ee ' , 1. 
yr 20 i io opaen aia asad moehe acgorTo: 
; - 7 : 
ir weet ay patio att” Bip yl telnet Bi 15 live 


uibsay oMereatt A ieee ba ugitas. ae 


iy sew cobage eceah otit re 


fs) aibes of < { yidoow lesa trtw arsine é ys et. 
yn 2A Se 
ox io faormmets tied DaTEOEVA. parce’ 


| ae ae 
> ROE de Hue edt Tosoeee BE oe 


ei Pa. sa) ee » ¥siq bw btcs of SSrieges pars? 
bs 7 wo 


Y sarit 71 wv tofcse wh we evi otdmanra 


wi o15q34q es ural pee 


hae nates te | » =r 
eh P : , L oy 


-fioe) eiT .soste donot soleewoeih 10 203 ata 


ec? 25d gon of Loatoays' ‘7 Nov eu ads meh 9 


SS. oo ottxrse efit bowahies 


LAS ious da taiie of eabehh to bese a pagatun 

eine oT .botivpen ef ar itenaloos SIEVE tae 
P] : € 

atnabule odi bawore aguthroo ss oft bowakior 

re a 


. 7 wv. faa’ 
Sone1steH _nolsevibesrqentwi to on set ost ‘ 


~ Seetaggs eftl" roltiée 


47 
delay, and his claim to heroism, so that the students would ultimately 
formulate their own conclusions. 

The other teachers did not require advance reading of the 
Shakespearean play but preferred to commence with the reading in 
class following an introductory lesson on the life of William Shake- 
speare, the Elizabethan theatre with its various acting areas, and the 
historical Hamlet or Macbeth. One teacher objected to the particular 
edition of Hamlet supplied by the textbook rental system: 

I feel the tre eee edition is not the most suitable for students 
at this level. The introduction and text notes are too detailed and 
scholarly. Kittredge is designed more for Graduate Students in 
English: deep problems, philosophical theories, etc. 

Mimeographed notes and work sheets were distributed by all 
teachers to assist in the understanding of plot development and 
characterization, One class kept individual characterization logs, 
scene by scene, of the characters in Macbeth, Every Friday a test 
was administered to this group. These tests included the recognition 
of important passages and analyses of speeches and pivotal scenes, 
These students were required to individualize key scenes by giving 
them titles and stating the objectives as EMnEOH these scenes were 
short plays in themselves. All classes drafted character sketches of 
the most important personages in the play. In three classes, drama- 
tizations of notable scenes were conducted, with the better ee ee 
participating. The amount of memorization varied from one class 
which was required to learn the dagger scene in Macbeth to another 


group which committed Hamlet's seven soliloquies to memory. 
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Audio-visual materials were valued by the five teachers and 
their students who felt the main issues of the play were well under- 
scored in this medium. The recordings of Macbeth were employed by 
three teachers as a culmination to the lectures and discussions, The 
Encyclopedia Britannica films of Hamlet: ''The Age of Elizabeth, "' 
"What Happens in Hamlet," ''The Poisoned Kingdom, '! and ''The 
Readiness Is All'' were considered of invaluable assistance to the two 
classes that viewed them. In addition, one teacher procured slides 
and photographs of the Hamlet production at the Festival Theatre in 
Stratford, Ontario. As these were shown, the personalities and 
costumes of the various characters were discussed. Very high interest 
was displayed, because the students had already formed mental 
pictures of each character and thereby reacted in various ways when 
the pictures were shown. 

In general, great enthusiasm was exhibited by the majority of 
students during the teaching of Shakespearean Drama. At noon hour 
one day, one class staged a farce parodying many aspects of Hamlet. 
The response from the other Grade 12 students indicated that the play 
had indeed been a favourite. 

To prepare their classes for the eventual departmental 
examinations, all teachers spent considerable class time correcting 
Christmas and Easter examinations and clarifying misconceptions. 
Former departmental examinations were assigned, sometimes as 
open book tests, sometimes as actual test situations. The keys were 


used to assist in determining model answers, since the students, in 
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49 
some cases, showed what one teacher termed "a definite aversion for 


full sentence or paragraph answers." 


Influence of the Departmental Examinations on the Materials and 
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The enjoyment which could be possible ina senior English 
course seems to have been mitigated by the constant shadow of the final 
examinations to be er ray by the Department of Education. 

With the exception of the one class which read The Barretts of 
Wimpole Street, and another class which read Jane Eyre or Great 
Expectations, there is no evidence in the teaching logs that the students 
were required or encouraged to delve into any literary selections 
beyond those prescribed for the English 30-E course. On the other 
hand, every teacher taught, as thoroughly as possible, every essay, 
short story, play, and poem in the Thought and Expression text. 

There is much evidence that the teachers worked diligently 
to prepare their students for the type of English examination admini- 
stered at that time. These efforts were manifested in the mimeo- 
graphed notes used to clarify difficult sections in the textbook; in the 
twenty-five page booklet of grammar rules and exercises; in the under- 
lining, under teacher direction, of the theory contained in the text; in 
the use of Howard's Study Guide to Thought and Expression; and most 
obviously, in the drafting of model answers to the questions on past 
examination papers. 


A study of the June, 1962 English 30 departmental examinations 
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50 
indicates why the emphasis of the English 30-E teachers was directed 
in the manner previously outlined. 

The English examination was comprised of two papers: Part 
A, a three-hour paper with a total value of 550 marks, and Part B, a 
two-hour paper valued at 250 marks and restricted to the writing of an 
original essay. 

Part A was divided into four sections: Poetry, Prose, Drama, 
and Language Techniques, with maximum values of 115, 220, 115, 
and 100 eetee respectively. 

The Poetry section was composed of three parts. First, an 
excerpt from Tennyson's ''Morte d'Arthur'' was reproduced and ten 
items such as the following listed for identification: poetic form ofa 
noun, metonymy, auditory sensory image. The second question 
required a comparison of the content and form of two poems. The last 
question asked for the meaning of excerpts of poems included in the 
prescribed text. 

A vocabulary exercise, in which the word or words most 
closely approximating in meaning the underlined words in sentences 
selected from Thought and Expression, comprised the first section of 
the Prose division of the examination, This was followed by an extract 
from an essay not included in the prescribed textbook. Que stions of 
interpretation were asked on this excerpt. The student's knowledge 
of style analysis was examined next when he was required to study ten 
quotations and to identify the use of ten items such as balanced 


sentences, irony of situation, hyperbole, and literary allusion. There 
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followed a synopsis of the first part of a story in the student's text- 
book. The question asked for the mental point of view in the story; 

the reason why this point of view was employed; the distinction between 
individual and stereotyped characters; and identification of the climax 
and denovement, 

The first questions on Drama permitted the student to refer 
to any one of the one-act plays in Thought and Expression, He was 
required to tell how the stage is set when the curtain first rises on the 
play, and to identify and comment on the opposing forces, theme, and 
climax. To test Shakespearean Drama, forty-five and sixty-five line 
excerpts were reproduced from Macbeth and Hamlet respectively. The 
questions on the former were concerned with the motives and behaviour 
of Macbeth, Lady Macbeth, Malcolm, and Donaldbain. The students 
who had studied Hamlet were required to show how the selected scene 
grows out of the previous one. The character traits motivating the 
behaviour of Polonius, Claudius, and Hamlet were to be indicated by 
direct references to the passage quoted. The final question on Hamlet 
asked where the next scene Soci take place and which actors would 
appear init. The Drama section concluded with a sight passage from 
King Lear, The student was required to paraphrase a speech of the 
fool, then to explain why the fool spoke in prose rather than in blank 
verse, The third question was based on the mood of a tragedy while 
the fourth and fifth questions asked for a comparison with Hamlet or 
Macbeth in relation to prose passages and tone. 


The Language Techniques section was in three divisions, The 
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first required the student to examine a paragraph from an essay which 
is not in Thought and Expression and to select various devices contri- 
buting to its informal English; to identify a periodic sentence; to 
distinguish between the uses of a word; to state the two purposes for 
which the comma was used in one sentence; and to justify the use ofa 
semicolon. The second division in Language Techniques required the 
student to rewrite sentences to alter the sentence structure, while the 
last questions required the rewriting of sentences so that they would 
classify as formal English. 

This June, 1962 English 30 examination immediately preceded 
the academic year during which the investigation described in this 
thesis was conducted, From the analysis of the teaching logs and of 
this examination, it would appear that the materials and procedures 
employed by the English 30-E teachers were governed to a considerable 
extent by the responsibility these teachers felt for preparing their 


students for a similar departmental examination in June, 1963. 


Materials and Procedures Employed in the English 30-NE Classes 
Were there, then, any significant differences in the five 
classes which were freed from all external factors; where the teachers 


were, ineffect, authorized to structure their own courses, to examine 


their own students? 


Poetry 
The introduction to the study of poetry varied in depth of 


detail from class to class. Inone class,.the differences between 
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53 
poetry and prose were discussed, with only a brief reference to 
figures of speech and literary techniques. The students in this class 
chose Wordsworth's "Daffodils'' as the first poem to be studied because 
this selection was already familiar to them and adapted well to analysis. 

In three classes, a very particularized introduction included 
a review of metres, figures of speech, stanza forms, and rhymes, 
with guided study of the glossary of terms on page 333 in the Thought 
and Expression textbook. The group of non-examination pupils who 
were taught in conjunction with a matriculation class, were tested on 
this theory at the end of the first week. 

One teacher drafted a chalkboard outline organizing the 
characteristics of poetry under two main headings: artistic language 
(form) and emotional or imaginative appeal (mood). These main 
features were then illustrated by means of combined oral reading by 
teacher and students of selections such as '"'Sea Fever, '' ''Mad Dogs 
and Englishmen," 'The Patriot, ' and ''Tarentella. '' This teacher 
claimed: ''The pupils thus gained an experimental as well as inteliectual 
awareness of the two characteristics of poetry.'' On the next day the 
teacher outlined the various elements which contribute to produce 
artistic language. An assignment to be completed by the end of the 
week required the class to "list and briefly explain the 9 figures of 
speech; 6 rhythms; 8 metres; 6 rhymes; 4 stanza forms." It is obvious, 
then, that a wide diversity of opinion existed as to how detailed the 
presentation of theory should be in this course. 


Again, the teacher who had a combined examination and 
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54 
non-examination class, was compelled to teach "Lycidas, ' ''The Vision 
of Sir Launfal,'' "Morte d'Arthur, ' and "Andrea del Sarto, '' but 
recorded: ''These selections were too difficult for the English 30-NE 
group, but after detailed study, summaries of average quality were 
returned. '' Two teachers taught these poems voluntarily with some 
degree of success, while two others omitted them entirely and restricted 
themselves to the less difficult selections, 

In one class, the poems to be studied were selected, in large 
measure, by the students. To their choice the teacher added those 
which illustrated a similarity or contrast of subject matter and/or 
treatment. When the students chose "An Old Woman of the Road, '' the 
teacher also taught ''Erosion, "' "Onandaga Madonna, ' and ''The Corn 
Husker. '' In this way, the class members themselves took some 
responsibility for the structuring of their murse. The discussions of 
these poems then centred more on content, point of view of the author, 
and references to contemporary situations rather than on literary form. 

Workshops were held in one school with two or three students 
cooperating to contribute their ideas on the theme, mood, content, and 
form of two poems which they had previously selected, The secretary 
for each group compiled the information and presented it to the entire 
class in subsequent periods, Those students with European backgrounds 
gave interesting comments on tinker women and on war conditions. 
However, student opinions varied on the success of this procedure. 

The better students enjoyed the procedure and were anxious to repeat 


it but the poorer students voted against this method. 
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Two teachers played available recordings of poems such as 
Browning's "Andrea del Sarto" and Shelley's "Ode to the West Wind. " 
One of these teachers reported: 

It was felt that the students experienced considerably the 
spirit of the latter poem, but received little intellectual understand- 
ing. I did not dwell on an intellectual explanation because I felt the 
class would not be interested. 

The film, Life of Longfellow, was presented to one group as 
an illustration of the ereec oneal and imaginative quality of poetry. The 
film, English Lyrics, would have been preferred by the teacher, but it 
was not available at the time. The following comment was recorded: 

Asa result of this film presentation, the students came to the 
realization that the appeal of poetry can be powerful enough to force 
many to forsake other careers for it. As a follow-up, the class 
was required to write a report on Longfellow's life. 

The use of these recordings and films coincides with A. J. 
Beeler's recommendation to employ demonstration and "'seeing" 
devices. 

After several poems with a love theme had been discussed, 
one class was requested to choose the poem which appealed to them 
most and in a paragraph to be submitted for marking, to tell why it 
was preferred and what made it realistic. 

Two teachers reported that the majority of their pupils enjoyed 
the scansion of lines of poetry and were comparatively successful in 
their scanning. 

Frequently every teacher in this group introduced a poem by 


imparting some knowledge of the poet's life or pertinent background 


information of the poem itself. The poem was then read by the teacher 
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56 
who conducted an analytic discussion, The students displayed interest 
in the personal lives of the poets, but one teacher claimed: ''Little 
interest is aroused in the philosophical ramifications of the poems. 
The story line is of much greater importance to these students, " 

To culminate this section, one teacher asked the members of 
the class to select any poem which definitely appealed to them, from 
any book or magazine. They were instructed to copy all or a part of 
it on looseleaf paper, then to illustrate the page in any way they might 
wish, A statement was to be included to indicate the predominant 
sentiment and the source of appeal. The individual pages were then 
compiled to form a book of Poems We Enjoy, The teacher wrote in the 
teaching log, ''The students showed a pride and pleasure in this enter- 


prise, '' 


Language Techniques 

Only one teacher reported any extensive use of the Guide to 
Modern English text. The exercises which required the combining of 
thoughts into simple or complex sentences were completed. Then the 
paragraphs which the students had written as an assignment during 


their study of the novel, were re-written to apply these principles. 


Essay- Writing 

The number of lengthy essays of 400-500 words assigned to 
these classes in the course of the year varied from one to four essays, 
but paragraphs were required every two or three weeks. The latter 


were connected in some way with the literature being studied at the 
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time, referring to plots or characters in novels and plays and interpre- 


tations of other literary selections. 


The Novel 

The five teachers of the non-examination classes described 
their experiences in the teaching of the novel. Since the English 30-E 
course did not include a novel for study, this is one area in which there 
was sharp deviation from the English 30-E course. Since Hage was 
no prescribed syllabus, the teachers were free here, as inthe other 
sections of the course, to select novels which they personally felt 
would appeal to and benefit their students. 

One teacher assigned David Copperfield for student reading. 
No class discussion was conducted, but mimeographed notes on the 
novel were distributed. Therefore the amount of benefit or enjoyment 
derived was completely dependent upon the individual student's personal 
insight and preference, 

| More than two weeks were allocated in another class to the 

study of Peers Doone. Although it was initially intended that the novel 
be read in class, all but one student had finished the reading of the 
book before the scheduled time. Duplicated notes on setting, theme, 
character, and plot were studied. Then specific questions on selected 
chapters were assigned for home study. Since this group was combined 
with a matriculation class, two extra periods per week were taught to 
the NE students. It was during these supplementary classes that the 


answers to these questions were discussed. 
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A third teacher introduced the study of Ben-Hur by assign- 

ments requiring a definition of a novel, the distinction between a short 
story anda novel, the values to be gained from the reading of novels, 
and a sketch of Lew Wallace's life. The reading of the novel was done 
in class by the teacher with occasional brief oral comments, explana- 
tions, and questions. Homework assignments were given on an 
individual basis, with the student presenting a brief oral summary of 
his specific topic. The teacher reported that: 

The interest was generally high in all sections where plot 
predominated and in some scenes where character was delineated. 
Interest was very low in descriptive sections, The problem basic 
to the Jews--that they were forced to accept the fact that the 
Messiah was not a political, majestic type--was almost overlooked 
by the class, and did not evoke much sympathy. The class con- 
sidered the book 'a good one, worth reading,' but thought it a 
disappointment after viewing the film, Ben Hur. 

The teacher was convinced that this was not the best choice for a non- 
examination class if only one novel is to be taught because it is too 


difficult to find parallel situations in modern life. To conclude the 


section on Ben-Hur, the teacher assigned separate topics to groups of 


five or six students who subdivided their topics, discussed them in the 
type of buzz sessions advocated by Dr. Carlsen, wrote individual 
accounts, and then prepared summaries for the entire class. The 
instructor considered that, for the most part, the treatment given 
these topics was far too superficial; that the students had not really 
penetrated the problems or situations in the novel. However, inall, 
considerable value was derived from the reading of this classic. 


As part of the leisure reading program, this same teacher 
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_had, earlier in the term, assigned an essay entitled, ''Verisimilitude 
in the Book Just Read. '' The students had been given a mimeographed 
page outlining the ways in which verisimilitude could be achievedina 
novel and the reasons why some stories were unrealistic. For about 
seven minutes, the topic was discussed when the essay was assigned. 
After the essays had been graded, the instructor wrote: ''Il am dis- 
appointed with the results of these essays because their inability to 
analyze a novel is so apparent. Possibly more preparatory assistance 
should have been given. '' Four of the better essays were read to the 
class to emphasize in particular the internal unity they possessed, and 
also to show how they lacked compression of expression. Possibly 
after their detailed study of Ben-Hur, the students might have performed 
more creditably on such an assignment, 

Two teachers presented Paton's Cry, the Beloved Country to 
their classes and both were very gratified with the results. The first 
teacher considered class discussion the primary objective: 

This was a very successful part of the course, The novel was 
studied with the goal of trying to get a better understanding of the 
people in that part of the world. There was continually during this 
section an attempt to compare what was happening in Africa to the 
situation in the southern U.S. The reasons behind both problems 
were discussed and suggested remedies were given. An excellent 
nese! 

The second teacher spent a total of five weeks in the treat- 

ment of Cry, the Beloved Country. Pertinent geographical and historical 
information was imparted first. Initially, both teacher and students 


read orally, but eventually the teacher did all the reading because of 


the students' inability to read well. In the beginning there was little 
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60 
enthusiasm shown but gradually it increased to the extent that pupils 
asked to take the books home to complete their reading of the novel. 
Pronunciation bookmarks were made by the class to assist with the 
native proper names. A recording of the Congolese Mass, Missa Luba, 
was played to impart the typical expression of feeling of the Africans. 
In discussion, the students applied the principles of discrimination to 
the Canadian scene. A homework assignment required a descriptive 
paragraph depicting any place mentioned in the novel. Some of those 
selected were: Bok Vee the prison, Kumalo's church and home, 
A test on the novel included the following: 

1, Write a character sketch on any person in the novel, Cry, 
the Beloved Country. 

2. You are on the mountain above Ndotsheni. Describe the 
scene as you expect it to appear two years after the close 
of the novel. 

After marking the test, the teacher made this entry in the teaching 
log: "Re test: Almost all seem to have grasped the significance of the 
novel, '' Since mechanical errors were still too prevalent in the 
written work, corrections were subsequently made on the chalk board. 
Once again, this principle of calling attention to errors made in the 


students' own work is underscored by Dr. Carlsen, 


Short Stories 


Only two teachers dealt with the Short Story section of the 


course after December. One gave two reasons for the cursory look 
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taken: 

1, to permit a comparison with a novel; 

2. to justify a short story question on the spring examination, 
An introduction of the theory included the four main types of short story 
and an explanation of terms such as theme, setting, plot development. 
Teacher and students both read the stories in class. Oral questioning 
followed on such topics as: type of character, realism of the character, 
the problem, realism of the problem, the way in which both character 
and problem might ie Ce in contemporary living. The only stories 
which awakened much enthusiasm in this class were ''The Doll's 
House" and ''The Devil and Daniel Webster. "! 

The second teacher introduced this section by lowering the 
window shades in the classroom and lighting two candles to simulate a 
fireplace. He then sat on the window ledge and told a story--dramatic- 
ally. The members of the class were eager to take turns telling their 
own favourite stories. This very enjoyable enterprise was followed by 
an analysis of ''The Pit and the Pendulum, '' in conjunction with a set of 
notes on the short story. Since many students had seen the film version 
of this story, they participated well in the discussion, After notes were 
read on the various types of short story, a recording of Poe's ''The 
Gold Bug'' was heard to decide what type of short story itis. Several 
students then retold the story in their own words. It became the regular 
procedure for one student to remain after school hours to tape-record 
the next short story to be studied. The following day, the students 


read in their texts while the recording was played. Intense interest 
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62 
was generated here, particularly on the part of the readers, who felt a 
sense of importance in having prepared the lesson for their fellow 
students. A considerable amount of time was given to vocabulary 
building in this section. Guide questions were outlined to assist in the 
comprehension of the various stories and to aid in the oral discussions 
which were considered of vital importance by this group's teacher. 
The success of this entire unit proves the wisdom of Mr. Beeler's 
insistence that oral expression is the chief aim of instruction for the 
ungifted and that teaching procedures must constantly be directed 


towards involvement in spoken language, 


Spelling 

To the class which had two additional periods a week separate 
from the matriculation students, formal spelling lessons were given, 
using Nancy J. Bowden's text, Basic Spelling for High Schools. Since 
the majority of the students were preparing for secretarial positions, 
they were very eager to improve their spelling skills. In every case, 


the students had completed more exercises than could be corrected in 


the class periods. 


Correction of Written Work 

Three of the five teachers recorded the use of class periods 
to discuss the errors made on the Christmas and Easter examinations. 
In one case, a list of the spelling errors was compiled for study. These 


spelling problems revealed an ignorance of the basic rules in addition 
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63 
to a pervasive carelessness to which the pupils pleaded guilty. Teacher 
and pupils made plans to study the correct forms of these spelling 
errors, 

Another teacher used an opaque projector for criticism of the 
December examinations, As the image of the actual papers was 
projected on the screen, the need was revealed for greater care, 
particularly in the mechanics of written English. After the March 
examinations these students used their texts in home assignments to 
correct their answers. ‘The teacher felt their sentence structure was 
improving but interpretation was still very weak. In fact, this classic 
answer was given, pertaining to a sight passage in poetry, ''This is 
not good poetry because I had to read the verses two or three times 


before I could understand them, "! 


SARE era 

The study afi drama was given extensive coverage in the non- 
examination classes since student involvement is more possible 7 this 
medium, The time allotted to the plays in the Thought and Expression 
text varied from two weeks to one month but in every case all the plays 
were dealt with after the theory of drama was reviewed. In one 
instance, the historical background of the drama was given, As 
recommended by Paul F. Ebbitt, the students enacted the roles in 
every class and in one, stage props were used for the reading of ''The 
Rising of the Moon. '' In another, sound effects were employed during 


the presentations. The teacher of this class deplored the insufficient 
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64 
expression in the student reading and the general inability to see in the 
plays anything deeper than the surface plot. Since one of the schools 
was producing a three-act play at this time, an attempt was made to 


correlate the drama theory with this production. 


eee Lays. 

Shaw's Pygmalion was enjoyed by the two classes by whom it 
was studied. One teacher required the students to investigate the 
legend of Pygmalion and Galatea and also to write a brief report on the 
life of G. B. Shaw. In both classes, the students impersonated the 
various characters. One instructor was disappointed because "much 
of the humor was missed'' while the other claime that "the students 
failed to grasp at least fifty per cent of the playwright's philosophy." 
However, the students did enjoy this drama, even though they were utterly 
dissatisfied with the conclusion, As a followup, character sketches of 
Higgins and Liza were drafted and consideration given to their suit- 
ability for marriage to each other. To culminate this activity the 
recording of My Fair Lady was played, but according to the teacher it 
was "enjoyed more for its emotional value than its musical or intellectual 


excellence, ''! 


Shakespearean Drama 
Four teachers recorded in their weekly logs their experiences 
in presenting Shakespeare's Macbeth to their non-examination pupils, 


If this play preceded the teaching of the one-act plays, some discussion 
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65 
was held regarding the art of drema afid the theatre, Before the read- 
ing of the play all teachers presented pertinent facts in the life of 
William Shakespeare, 

In two instances, the teachers gave a preview of the plot before 
the play was read. This helped to overcome the language barrier when 
they began the actual reading of the Shakespearean play. 

No success was reported in student reading of scenes in 
Macbeth, In every case the instructor eventually had to read all the 
parts. One teacher claimed the students were quite passive, although 
apparently enjoying the play. On the contrary, a second teacher 
declared that the class was never passive at any time during this whole 
section. 

Every teacher played recordings of the play and this procedure 
apparently sparked the most interest. Mimeographed notes were 
supplied liberally, giving a summary of each act and scene, and 
delineating major characteristics of the leading personages. 

Margaret Ford's text, Techniques of Writing, was used by 
one teacher to presenta graph of the plot structure in Shakespearean 
tragedy. This book was also used to summarize dramatic devices. 
The Shakespearean Manual for Schools was used for a chalkboard out- 
line of methods used to create suspense, The students contributed 
well, experiencing little difficulty in making the necessary applica- 
tions to Macbeth, A. C, Bradley's Shakespearean Tragedy was found 


valuable for explaining the dramatic function of The Porter Scene. 
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In all, the teachers seemed to feel that no great interest was 

engendered in Macbeth. One of the last entries for this section in one 
teaching log reads: 

Notes were given on certain passages and a few short tests 
were held. Interest re outcome had now waned and only study is 
involved. Since this is the third reading it doesn't maintain the 
same interest. 

Three of the five teachers spontaneously made the comment at 

the completion of their teaching logs, that their students definitely 
responded better to longer selections such as novels and plays than to 


the shorter poems and short stories included in an anthology like the 


Thought and Expression text, 


Observations on Materials and Procedures Employed in the English 
30-NE Classes 

In Chapter Two of this thesis, several basic principles 
emerged from the research, observation, and experience of some 
recognized authorities in the te aching of English to the ungifted. It 
may prove interesting to note to what extent the teachers of English 
30-NE, consciously or unconsciously, observed these principles when 
they were given complete latitude in structuring and presenting their 
course, 

The following tabulation serves as a guide to this analysis, 
from which it would seem apparent that more instruction and guidance 


should be given to teachers of ungifted students before they are 


required to structure and present a course suited to these students. 
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While, in many instances, the English 30-NE teaching logs gave evidence 
to pedagogic principles advocated for the teaching of English to the 
ungifted, it is evident that there was little preparation for the use of 
the language arts in adult life apart from the two instances where oral 
language was given some attention. There was almost no assistance 
given in the reading skills. On the other hand, good use was made of 
audio-visual aids in the teaching of various literary types. The teach- 
ing logs of the English 30-NE teachers showed that they wanted to pro- 
vide the best program possible, but that they appear to have been 
inhibited by past practices with English 30. This is evident in the 
distributing of mimeographed notes and the analytical approach to 
poetry. The logs also show a limited knowledge of the basic principles 
and possible materials and procedures advocated for these classes by 
authorities in the field. The teachers appear to have been working 
from intuition, which undoubtedly has its place in teaching, but more 
information would have been helpful. 

If the Department of Education is to continue to grant accredita- 
tion in certain subjects, and if the School Systems are to be permitted 
to appoint teachers to instruct these courses, it would appear that more 
consideration must be given by both administrations to in-service 
training for these teachers to equip them for this responsibility. 
Consideration should also be given to flexible but detailed Curriculum 


guides to assist the teachers during their presentation of the course, 
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CHAPTER IV 
ANALYSIS OF QUESTIONNAIRES 


I, Teachers' Questionnaires--English 30-E 


Student Population. The five teachers of English 30-E who 
assisted in this investigation taught a total of 250 students in their 
various sections, In the opinion of these teachers, 37 of these pupils, 


that is 14, 8 per cent, should have been enrolled in English 30-NE., 


Approach to the Course. Due to the number of ungifted students 
actually enrolled in their classes, two teachers claimed it was impos- 
sible to vary their approach to the English 30-E course. Two others 
claimed only a slight difference; for example, a greater portion of the 
course was completed before Christmas because more responsibility 
was given to the students in preparing some sections themselves, and 
more reading assignments were given. The fifth teacher maintained 
that emphasis was placed on written work rather than on prolonged 
discussion, as was necessary in previous years. Work sheets and 
notes were supplied by this teacher, where possible, to give students 
an opportunity to express their appreciation of the various literary 


forms. 


Major Goals. When asked to list the major goals that a teacher 
of English 30-E should keep in mind when teaching this course, all five 


instructors cited careful and exact written expression, coupled with 
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72 
comprehensible oral communication, Critical, Eraetondant thinking 
was considered important by four teachers, along with the sharing of 
meaningful experiences in literature, Three instructors stressed 
personal enjoyment in the study of English, and two mentioned stimula- 
tion of the imagination. Other goals were: effective habits of work, 
greater appreciation of all types of communication, ability to read 
magazines intelligently, adequate use of language in adult situations. 
Many of these goals were summarized in the general statement that the 


aim should be to teach, not for an examination, but for life. 


Teachers! Opinions of Stimulating and Profitable Sections 
from Students' Viewpoints. Table III summarizes the results of the 
question based on the teachers' opinions of which sections of the course 
the English 30-E students found most stimulating and profitable. All 
five teachers felt that the study of Shakespearean Drama was favoured 
most by the students. The Short Stories and Poetry sections ranked 


next, followed by Language Techniques, Magazines, One-Act Plays, 


and the Writing of Essays. 


Stimulating Procedures from Teachers! Viewpoints. The last 
question that was asked on the questionnaire completed by the English 
30-E teachers was: ''Which procedures used in teaching this course 
did you find most stimulating from a teacher's viewpoint? The verba- 


tim responses are as follows: 


ov 


\V 'siadugel 908k sommes 2085 soit eliuon 


; 
- 
: 
r .; elt eevee > é 
: ; : 7 eh | 
; tot tae gd Iactsogny pom 
; aes + ae in 
7h ae ee vient ett! mi ssons 


yp coer Tgp ybute okt at see 


'"* ¢ 


+ 4 


No :o1%0 Sleem eeadqO one Se 


he 
4}e) > soa? lz te mone ot 
ca. i 


_ 
7 
- 


isl to sen Seopebs ~iwegeie’ 
. bs ie 9 €) Deonsrt at TLiyive * sise alaoy, # 
SIT 6a ite 1o2 ton dose ed va 


~ 
» 


ic mire to 2mTO; nig? ) \exedae 


os — « ee eee 


. 1% sidaTtT  etebotetary Veteteha » 
} : — ee ee es 
he 
“inigo ‘& 7 aris es). sult ne boaad f 
} , 


pita. dae i bewot etasbute 3-0€ deity . ; 
5qeskes? Ww yhose os dat an i 
| has axraote Is off oT sainobuin odd) i 


a | , a8Lp nitas't asvgaal ws Dow ey 
¥. is aah , ve 
easel to. ani His¥ 


et ial, em a AE 
. 


oo esinntoieeds nd a ban 


=) ai been sovdhensaet dont 


’ 
— 
® 


3 iw es rsiis « ot & reed aden rt} = | rs 


» 


re 


Aish 


rewolle 4 


'e4 
a 9i« 


1@%, Piel 


73 
TABLE III 
TEACHERS' OPINIONS OF MOST STIMULATING AND 


PROFITABLE SECTIONS OF ENGLISH 30-E 
COURSE FROM STUDENTS! VIEWPOINTS 


Sections Frequency 
Shakespearean Drama Bah 
Short Stories . 4 
Poetry 4 
Language Techniques 3 
Magazines 2 
One-Act Plays fe 
Writing of Essays ] 


Teacher 1 

Work sheets seemed to stimulate the students. 

Reading selections of poetry other than those found in the 
textbook, 

Writing paragraphs in preparation for essay writing. 

Playing the recordings of Macbeth and listening to the voices 
of actors who played the various parts. 

Re-writing sentences and variations were found in the correc- 


tions that could pass for a correct form of the sentence, 


Teacher 2 


Having the pupils participate as much as possible--reading 
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74 
the Shakespeare play--the one-act plays--some of the poems -- 
SLC: 


Having films and then general discussions, 


Teacher 3 

Teacher reading punctuated by discussion and thought-provok- 
ing questions. 

Planning of essays by open class discussion. 

Interpretive. reading of the poetry with a preliminary question 
for pupils to answer. 

Student reading (oral) for the short stories, 


Discussion of work prepared beforehand by the pupils. 


Teacher 4 

My approach in any English course is centred around the 
discussion method. The success of any discussion depends 
upon two variables: the personality of the teacher and communi- 
cation he can develop and secondly, the time free for discussion. 
When time was available--and there is a lamentable lack of such 
time since the curriculum is much too over-loaded--I feel much 
was accomplished. Another teacher and I also traded classes 
for certain sections and both of us found it a challenging experi- 


ence. 


Teacher 4 


I particularly enjoyed the teaching of poetry, particularly when 
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75 
the students are eager to give their personal interpretations. 

At the outset of this section, the class is generally uninter- 

ested. It is a joy to see their interest and appreciation 

increase as they become personally involved. The Hamlet 
section is stimulating since there is sometimes a prejudice 
against Shakespearean drama. The Encyclopedia Britannica 
film series is of great value here. I appreciated the personal 
interviews with the students regarding their original essays. 

I feel much more was accomplished on this private basis than 

could ever be hoped for in general class commenting. 

The two procedures, then, which were most stimulating to the 
teachers, were free discussion with their students and the use of audio- 
visual aids in the teaching of Shakespearean drama. Although, as has 
been seen in Chapter III, much time and effort: were expended by all 
the teachers in presenting literary theory, distributing mimeographed 
notes and work sheets, and assigning and correcting past examination 
papers, these would appear to be procedures they considered neces - 
sary in preparing their students for departmental examinations rather 
than procedures which were personally stimulating to them as teach- 


ers of English. 


Il, Teachers' Questionnaires--English 30-NE 
The number of students in the various non-examination classes 
ranged from six to twenty. The four teachers whose enrolments were 


from thirteen to twenty considered this a manageable number but the 
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76 
teacher with only six students found a lack of stimulation and interest 
because of the small enrolment. This teacher did not feel that any of 
the six could have succeeded in the English 30-E course. Three of the 
other teachers judged that between four and seven of their students 
would have been successful in the matriculation course, while the fifth 
teacher held this opinion for fourteen of the twenty pupils. There was 
a total of three transfers from the English 30-E to the English 30-NE 
course during the academic year. There were no transfers from the 


non-examination to the examination course, 


Approach to the Course, Since one of the cooperating teachers 
was engaged in his first year of teaching, he felt unqualified to answer 
the question related to significant differences in the approach to the 
course when the class was ane crits composed of ungifted students. 
He did, however, comment that he thought that student interest was the 
most important criterion on which to base the success or failure of a 
particular unit of the course, He also saw a need for diversity in 
presentation. 

One teacher considered the difference in approach to the course 
hardly significant, although the students were expected to do less 
analytical work than one would require of a superior group. The major 
difference cited here was in the results demanded, There was more 
free discussion and less written work than would have been required 
from an English 30-E class, 


The remaining three teachers claimed that there was a significant 
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TH 
difference in approach, Technical terminology was ignored as much 
as possible and emphasis placed on interest, content, and projects 
instead, This tendency was a direct result of the removal of the ten- 
sion of preparing for a departmental examination. A concerted attempt 
was made to relate subject matter to modern living. In written work, 


most emphasis was placedon clear, direct, sensible expression, 


Major Goals. The most favoured goal of the teachers of 
English 30-NE, as with those in charge of English 30-E, was effective 
mastery of the communication skills of speaking and writing. Four 
teachers stressed an appreciation of the value of the English language 
as evidenced in its literature. The same number expressed discrimi- 
nating leisure reading as another important goal. To train students in 
critical evaluation of the articles in magazines and newspapers was an 
aim given by three teachers, Other goals listed by one or two teachers 
were the broadening of cultural horizons, the integration of the study 
of English with other subject fields, and the preparation for occupa- 
tional rather than professional adult lives. | 

An analysis of Table IV indicates that the same basic object- 
ives were considered important by these teachers in English, regard- 
less of the course they were presenting: competent written and oral 
expression, coupled with enjoyment in the study of the Ere hemaancien 
arts. There the similarity apparently ends, because the remaining 
goals of the NE teachers appear to hinge on the practical aspects of 
adult life, while most of the goals of the E teachers centre on areas 


which would benefit their students in examination situations. 
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TABLE IV 


COMPARISON OF MAJOR GOALS OF TEACHERS OF 


ENGLISH 30-E AND ENGLISH 30-NE CLASSES 


Major Goals 


Careful and exact written expression 
Comprehensible oral communication 

Critical, independent aeepaiags 

Sharing of meaningful experiences in Literature 
Personal enjoyment in the study of English 
Stimulation of the imagination | 

Effective habits of work 

Greater appreciation of all types of communication 
Ability to read magazines intelligently 
Adequate use of iitean Be in adult situations 
Discriminating leisure reading 

Broadening of cultural horizons 


Integration of the study of English with other 
subject fields 


Preparation for occupational rather than 
professional lives 


78 


English English 


30-E 


5 


2. 


30-NE 
te) 


5 


7 Sa 5: lees 
mau” | er te Say 
Oo. RAMMD AMA 1400 ‘ROAM 410 MO , 
eS it. 66 Hen an O€ HIM a : 
= <F — 


ii 


Mec cerignd eso Sole 


Fs, ue 
=, aie 7 


| Oe Ce 1or2egrqa>s <= noltiaw 20h ; rh 


norisoinumintos tase ol 


an A: snobao 
eal hl ay € 
leissyxe lngatasedt to ge 


rasta tetii mI 395 
fshigad lo stein eit at sana 
nolssatgacdi eit to nal 

é _daow lo aided wih 


} i. “74 : 
mimes to soo? ile Yo ‘nottsise14qq 6 00: 


me: 

piv ageiietat com hssgerte base ohy 
4 ee 
psolieutie tbs ci spent to sa 5u. 


_ "i 


ynibaot otuetol gaiten in 12 


ivan 


“ amoniitod oa | 
+sho° ibe Stiga Yo whose 9 yes 


oh : 
' 


an ‘* 4 ah 


. i. a 
wath’ vedas 1 =“ aon ‘hs br 
pee re a p> 


b's Ve LJ 


t ; . + 


vist ; 


a | az pe 
peereat, ae rec 


19 
Therefore, one would infer that the freedom from external examina- 
tions had a definite bearing on the way the English 30-NE teachers 


viewed their course. 


Suggested Topics. Table V summarizes the topics to be 
taught in the English 30-NE course as suggested by these teachers who 


were involved in the course during its inaugural year. 


Stimulating and Profitable Sections from Students' Viewpoints. 


CN ee oe ——— 


The next question asked was which sections of the course the teachers 
considered most stimulating and profitable from the students' viewpoints. 


Table VI summarizes these results. 


Stimulating Procedures from Teachers' Viewpoints. The 
question which appeared on the English 30-E teacher questionnaire was 


also answered by the English 30-NE teachers. Their verbatim responses 


were: 


Teacher A 


I found my class too small to be stimulating. 


Teacher 2 

Have them study Drama section and apply it to a play being 
produced at school. | 
Students proved very apt at bringing in various magazines 
and since for the majority of them this will prove their chief 


source of information later, more emphasis should be placed 
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TOPICS SUGGESTED BY THE TEACHERS FOR THE 


ENGLISH 30-NE COURSE 
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Suggested Topics 


Novel 

Short Stories 
Newspapers 

Modern Drama 
Shakespearean Drama 
Poetry 

Writing 


Essay-studying 


Reading--Style, Context, etc. 


Magazines 

Language Techniques 
Public Speaking 
Spelling 


Business Letters 


Frequency 
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TABLE yy 
TEACHERS! OPINIONS OF STIMULATING AND PROFITABLE 


SECTIONS OF THE ENGLISH 30-NE COURSE 
FROM STUDENTS! VIEWPOINT 


Sections Frequency 
Novel | 4 
Short Stories 4 
Shakespearean Drama =) 
Modern Drama 2 
Writing of Essays ] 
Spelling, Vocabulary Building é ] 
Magazines 1 
Language Techniques 1 
Study of Editorials 1 


Poetry ] 
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on this. Enjoyed doing Shakespeare with the recording-~--not 


as a review but as an integral part of studying the Drama. 


Teacher 2 


Free discussion re matter readin class. This applies 


particularly to novel and drama. 


Teacher ne 


A 


The use of longer literary works (novel, etc.). Interest 
was much greater; possibility of and value from discussion 
seemed greater. 

Use of records, films: valuable as well as interesting. 

The material seemed to be the major thing--if its value or 
interest was evident, the response was good. The shorter 
selections in both story and drama were felt to be trivial, 
unrealistic, silly even. The same seemed evident in 
poetry. Most of the shorter selections were "gone through" 
and cast aside (not all), whereas ''Andrea del Sarto, "' 


"Morte d'Arthur, '"' "Ode to the West Wind, "' received a 


favorable response. 


Teacher tay 


Le 


be 


Reading, discussing, and analyzing editorials from The 


Edmonton Journal, 


Students were asked to tape the reading of a short story. 


These stories were then played during the class period. 
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83 
While listening to the stories the class followed in their 
textbooks, 

3. Study of the Shakespearean play, Macbeth, with the use of 

a record, 

The two procedures which the majority of the English 30-NE 
teachers found stimulating are he same procedures cited by the English 
30-E teachers: free discussion in class and the use of films and records, 
the latter with particular reference to Shakespearean drama, It is 
interesting to note the preference for oral and visual-aural procedures 


regardless of the academic level of the students. 


Comments. Awide variety of comments was received in 
response to the last question which was concerned with the future 
structuring of the English 30-NE course, The teachers were some- 
what divided in wanting either a more specific course of studies with 
a comprehensive guidebook for the teacher or complete freedom to 
choose texts preferred by the individual teachers, Since these students 
are expected to be ina different category from that of the matriculation 
students, it was thought that their specific interests and needs should 
be considered first. Some teachers stressed that the practice of read- 
ing and discussion is of prime importance, with correspondingly less 
emphasis on written expression. Others mentioned the teaching of 
longer poems, particularly narrative poems, a modern three-act play, 
different essays from those in the presently authorized text, Thought 


and Expression, anda guided leisure reading program. One teacher 
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84 
was very insistent about the careful selection of students at the begin- 
ning of the term to prevent the possibility of treating the English 30-NE 
course as a discard area for potentially indolent students. Lastly, one 
teacher suggested the scheduling of the final examination in advance of 
the departmental examinations for fear that students might place less 
emphasis on the preparation for the English examination than on other 


departmental examinations that might be written. 


III, Students! Questionnaires--English 30-E, English 30-NE 

One facet of this investigation was centred on student reaction 
to the two English courses. Accordingly, 161 English 30-E and 65 
English 30-NE students completed questionnaires. Ina few instances, 
individuals placed themselves in more than one category or, as in the 
Topics divisions, coupled various sections of the course, In these 
cases, the results were catalogued as separate answers. Consequently, 


there is an apparent lack of balance in the numbers of some reports. 


Registration in Course. 149 of the students studying the 
English 30-E course were enrolled in the Matriculation Program in 
their respective schools. The remaining 12 students gave the following 
reasons for taking this course: 
1. Ienjoy the study of English and therefore 
wanted to take the Examination Course, cae 


2. Due to time-tabling difficulties, I could not 


take the Non-Examination Course. ] 
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3. Iwas directed to take the Examination 
Course by parents, teacher, or counsellor. 2 


4, Iwanted some matriculation subjects. on api Se So 
5. If there was any other reason, please 
state it. foe ee 
*This student claimed a dislike for the English 30-NE 
teacher, 

49 of the students enrolled in the English 30-NE course were 
following the General Diploma Program. Some of these students, along 
with the remaining 16, testified to the following reasons for taking the 
Non-Examination Course: 

1. Ifind the study of English difficult and 

preferred a somewhat easier course. oredrall 
2. Due to time-tabling difficulties, I 

could not take the Examination Course nge ik'the | 
3. Iwas directed to take this course by my 

parents, teacher, or counsellor, 8- 
4. If there was any other reason, please 

state it. ve lol¥r 

*This student was completing Grade 12 in two years, and 
followed the principal's advice to take the NE course the first year and 
the E course the following year. 


As mentioned above, there is considerable overlapping in the 


response to this section of the questionnaires, In spite of this, the 
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86 
results give evidence of the fact that the Brent for whom the new 
course was evolved were actually following it. The English 30-NE was 
not, then, a reject depot for indolent matriculation students; neither 
was the English 30-E unduly burdened with willing, though unable, non- 
matriculants, As this non-examination course becomes more esta- 
blished in the schools, more classes will be offered on the time-table, 


thus eliminating, for the most part, affirmative answers to Item 2. 


Interests and Needs. The students were asked to evaluate 
their English courses according to their Interests and Needs, as they, 
themselves, considered them. Although an adult might be concerned 
by whether or not an aspect of English in which he is interested also 
satisfies his needs, students lack the same perspective and appear to 
be able to distinguish interests and needs more easily. To forestall 
predetermination, the names of the sections of the courses appeared 
on the Hee onh wives in the same order as the chapter headings in the 
Thought and Expression text, followed by Language Techniques and 
Leisure Reading. For the English 30-NE questionnaire, the Novel and 
Three-Act Play were added. Only forty-four pupils studied the Three- 
Act Play, so that there is, perforce, some discrepancy in the lower 
ratings in both scales, The term ''Language Techniques" is adopted 
from the English 30 Departmental Examination. Included in this cate- 
gory are formal grammar, punctuation, sentence structure, paragraph 
coherence, etc. This term is familiar to the students. 


The instructions to the students were as follows: 
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The English 30 Course (English 30 Non-Examination Course) 
contains many divisions. Some sections of the course appealed to you 
more than others; that is, you were more interested in them, Some 
sections were of greater benefit to you than others; that is, they took 
care of your basic needs in English and prepared you for your future 
role in society. In the columns on the following page, use the number 
1 to indicate the highest and the number 10 (10, 11, or 12 on the Eng- 
lish 30-NE form) the lowest, and rate the sections of the English 
course according to your interests and needs in English. 

Fill in every blank, 

In the following tables, the sections have been grouped accord- 
ing to frequency in the 1-5 ratings. 

An examination of Table VII indicates that the English 30-NE 
students maintain, in a general way, the same interests as the English 
30-E students, since the sections dealing with Short Stories, Leisure 
Reading, Magazines, and One-Act Plays all rate above the fifty per 
eént line. 

The one factor that bears noting is the comparatively low 
rating given to Shakespearean Drama in the NE course. In the five 
classes concerned, the play studied was Macbeth, Possibly this play, 
with all its psychological ramifications, is too difficult for students in 
the "ungifted"' category. Twelfth Night or Much Ado About Nothing 
might prove a wiser choice. 


Table VIII shows that both matriculation and non-matriculation 
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TABLE VII 


STUDENT INTERESTS IN ENGLISH 


Rating Scale 


Short Stories 
Leisure Reading 


Shakespearean 
Drama 


One-Act Plays 
Magazines 
Poetry 
Reading Style, 
Context, etc. 
Essay-Studying 
Essay-Writing 


Language Techniques 


English 30-E--161 Students 


he, 


50 


al 


24 
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English 30-NE--65 Students 


Rating Scale 


Short Stories 


Leisure Reading 


Novel 
Magazines 
One-Act Plays 


Reading Style, 
Context, etc. 


Shakespearean 
Drama 


Language Techniques 
Poetry 

Three-Act Play 
Essay -Studying 


Essay-Writing 
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TABLE VIII 


STUDENT NEEDS IN ENGLISH 


English 30-E--161 Students 


Rating Scale 


1, Language 
Techniques 


2. Essay-Writing 


3. Reading Style, 
Context, etc. 


4. Essay-Studying 


5. Shakespearean Drama 68 


6. Leisure Reading 
foe OSLry. 

8. One-Act Plays 
9. Magazines 
10. Short Stories 
Pe 


hes 


65 
64 
60 
56 


50 


he 


at 


English 30-NE--65 Students 


Rating Scale 


Language 
Techniques 


Essay- Writing 


Magazines 


Reading Style, 
Context, etc. 


Essay -Studying 
Leisure Reading 
Novel 

One-Act Plays 
Short Stories 


Poetry 


Shakespearean Drama 23 


Three-Act Play 


1-6 % 
51 78 
44 68 
43 66 
39 60 
36 55 
35 54 
31 48 
30 46 
29 #845 
28 43 

35 
18 28 
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90 
students feel a need for practice in language techniques, that is, in 
formal grammar, punctuation, sentence structure, paragraph coherence, 
and in essay-writing. This admission reflects the teaching log entry in 
Chapter II: ''The students are rather appalled at their lack of knowledge 
of correct grammar, '! 

The two groups of students also give a significantly different 
position to the need of studying magazines. Since the matriculation 
students are interested in a course which will prepare them for uni- 
versity or some other specialized field, and since the general pattern 
students are concerned with an immediate position in the working world, 


it would seem that this dichotomy is quite in order. 


Sections Students Would Retain, The instructions to Part D 
of the questionnaires completed by students in both divisions read as 
follows: 

A course of studies in English must take into account both the 

basic needs and the interests of the students. If you were 

outlining such a course of studies in English 30 (English 30 

Non-Examination) which five sections of this year's course 

would you be most certain to include? 

In the following tables, the results have been grouped accord- 
ing to frequency. The second column indicates the percentage of 
students who included the pertinent section among the areas to be 
retained. 


A study of Table IX yields some interesting observations. 
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TABLE IX 


SECTIONS STUDENTS WOULD RETAIN 


English 30-E--161 Students 


Sections 


Language 
Techniques 


Essay-Writing 


Shakespearean 
Drama 


Short Stories 
Poetry 
Essay-Studying 
One-Act Plays 


Reading Style, 
etc. 


Magazines 


Leisure 
Reading 


Fre- 


quency 


Lot 


124 


107 
105 
91 
66 
abo 


62 


51 


46 


% 


Sly 


28. 
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English 30-NE--65 Students 


Sections 


Language 
Techniques 


Essay-Writing 


Short Stories 
Essay-Studying 
Novel 
Magazines 
One-Act Plays 


Shakespearean 
Drama 


Poetry 


Reading Style, 
Style, etc. 


Leisure Reading 


E ditorial-Study 


Fre- 
quency 


48 


44 


42 
37 
a0 
33 


ae 


2? 


26 


18 


Lt 
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ay 


67. 
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41, 


40. 
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92 
Firstly, an examination of Tables VII, VIII, and IX shows that the 
students have, in effect, combined their Interests and Needs in answer- 
ing Part D of the questionnaire. It is worth noting that in both groups, 
the highest frequency is given to the two sections which ranked highest 
in the Needs Table of both English 30-E and NE: Language Techniques 
and Essay-Writing, even though both groups indicated in Table VII that 
these sections were not of great interest. On the other hand, Leisure 
Reading placed second on the Interests Table for the two groups, and 
yet it has been ranked low in the Sections to be Retained rating. A 
possible explanation might be that students who enjoy reading realize 
that they will continue to read, whether or not they eee ren to do 
so, while those who find reading a chore are not convinced that they 
will change their views simply because they must submit a given number 
of book reports per year. 

One would expect the matriculation students to recognize their 
need for Essay-Writing in view of their plans for further education. 
Had the non-matriculants been given the opportunity to differentiate 
between Essay, Paragraph, and Letter-Writing, it may be presumed 
that the latter type of writing might have been given precedence, since 
this is most probably the most frequent form their writing will take in 
adult life and since many of these students will be employed in the 
business world where letter-writing assumes an important role. 

Essay-studying has been rated surprisingly high by the NE 
students. Possibly this reflects their awareness of their generally poor 


performance in self-expression, coupled with a desire for improvement. 
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It is worth noting that no section of either course was com- 
pletely omitted from this response, even though a check list was not 
given. In fact, with the exception of editorial-study, which was only 
undertaken by one class, and which could have been grouped with 
essay-study, every facet of the course would be retained by at least 


one-quarter of the students in that course, 


New Topics, A rather diverse assortment of topics was 
suggested as a result of Part E of the Student Questionnaire: In outlin- 
ing such a course of studies, which topics that were not taught this 
year might you add? 

Space was allocated on the form for three answers, although 
not all three spaces were used by all students. Several students inter- 
preted the question rather broadly and indicated that more emphasis be 
given to topics already included in the present course. Again, the 
results are tabulated according to frequency, while because of the 
difference in enrolment, the percentage has been given in the second 
column, 

Table X reveals that both matriculation and non-matriculation 
students suggest several similar topics, with corresponding incidence, 
e.g., public speaking, increased emphasis on writing and on language 
techniques, spelling, study of novels, vocabulary building, | Ae the 
writing of business letters. Since the students had no opportunity to 
discuss the questions before filling out the forms, the answers have an 
individuality and variety of opinion that would have been lacking other- 


wise. 
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TABLE X 


NE W-TOPICS SUGGESTED BY STUDENTS 


_——— 


English 30-E--161 Students 


Fre- 
Suggested Topics quency % 
1, Public Speaking 29 18.0 
Le, MGre 
Writing fae jays, 
3. More language 
techniques 14 Sad 
4, Spelling 13 S571 
5. More Shakespear- 
ean Drama LZ {hoe 
6. Novels 10 Gz 
7. Business letters 10 G52 
8. Modern 
Writers 10 One 
9. Vocabulary 
building 8 5.0 
10. More Leisure 
Reading 8 eae 
PAreenore.  OCtry. 8 ee 
igo + Glaesics 6 ae 
13. Debates 6 at 
14, Study of Authors' 
lives and works 6 ayn 
15. Journalism 6 3.4 
16. Mythology 6 bgt 


English 30-NE--65 Students | 


Suggested Topics quency 


Public Speaking 


Pronunciation and 
oral reading 


Films and 
records 


More writing 


More language 
techniques 


Novels 
Spelling 
Vocabulary 
building 
Dramatization 


Criticisms of films 
and television 


Business Letters 
Modern Drama 


More Short Stories 


More Poetry 
Panel Discussion 


Less time on the 
novel 
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TABLE X (continued) 


English 30-E--161 Students 


Fre- 


4 


~ 


— 


Suggested Topics quency % 

17. History of 
English Language 

18. Writing of 
Poetry 

19. More Drama 

20. Dramatizations 

21. Discrimination in 
Reading 

Zeveeicerature of other 
Cultures 

23. Report making 

24. Reading for speed 
and comprehen- 
sion 

25. More Scansion 

26. Psychological 
aspects of Shakes- 
pearean Drama 

27. More Essay Studying 

28. Oral Reports 

29. More Short Stories 

30. Anglo-Saxon writing 


ake 


Greek Drama 


Ce Oe On oN 


English 30-NE--65 Students 


Suggested Topics qékey %o 


Modern Writers ] be 
Less time on 

Macbeth ] 1, 
Biographies ] is 
More Shakespear- 

ean Drama 1 ti 
Classics t ges 
Debates 1 1b 
More leisure reading l 1; 
Mythology ] Ly 
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TABLE X (continued) 


English 30-E--161 Students English 30-NE--65 Students 


Fre- Fre- 
Suggested Topics quency % Suggested Topics quency % 
Beye Gtiticisin: of 
Films 1 ALS 
33. Panel Discussions 1 mes 
34, Romantic Poets 1 ee 


35, Memorization of 
Poetry 1 6 


36. Literature Survey ‘1 aie 
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Se 
The basic components of the language arts are well repre- 
sented in these student suggestions, along with deviations reflecting 
individual preferences. However, does the priority given to public 
speaking indicate that the present courses are deficient in oral language 


training? 


Procedures and Activities. Section F of the Student Question- 
naire asked which procedures and activities had been enjoyed most in 
the English course during the year. Many students merely listed sec- 
tions of the course, e.g., novel, play, leisure reading, etc. Such 
answers were not used in the summary and only those were considered 
valid which actually indicated some definite form of procedure or activity. 

Matriculation and non-matriculation students evidenced a 
common appreciation of various techniques and enterprises. Heading 
the list was class discussion in every section of the course, but 
predominantly in the plays, novels, poems, short stories, and essays. 
In accounting for their enthusiasm, the students cited better understand- 
ing of the pertinent literary selections, but also of social problems and 
character differences. They valued the mutual sharing of views which 
the skilful direction of their respective teachers made possible. The 
fact that they had been treated as mature individuals, capable of inde- 
pendent, worthwhile reflections was applauded by pupils in the English 
30-E classes. 

Audio-visual materials were used in nearly every class, 


particularly to assist in teaching the Shakespearean play. The majority 
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of students stated that the films and records clarified their concepts 
of the play immeasurably. Recordings of poetry selections were also 
employed in some instances and these, too, received commendation, 

One of the favourite classroom activities was the dramatiza- 
tion of scenes from the one-act plays and the Shakespearean play. The 
opinion was quite general that this gave meaning and reality to what 
would otherwise remain merely another literature selection circum- 
scribed by the covers of a book. 

A class of non-examination pupils spent a considerable 
percentage of time analyzing the daily newspaper editorials, and the 
response from this group was very favourable. They also enjoyed 
writing their own editorials. One student claimed: "Our powers of 
perception and discrimination were really intensified. "' 

Since students are keenly aware of the fact that their mastery 
of English language and literature is ultimately tested by means of 
written examinations, they appreciated the various reviews and study 
guides which helped them prepare for these periodic skirmishes. As 
might be expected, this type of procedure was cited more frequently 
by the E, rather than the NE, students. 

One group of matriculants was assigned to visit a supermarket 
to make jottings recording the activity witnessed there. They subse - 
quently wrote an essay describing what they had observed, In addition 
to this specific assignment, numerous students enjoyed the various 


essays, short stories and reports that constituted the original writing 
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99 
section of their course. In some cases, the members of the class 
corrected one another's written work and stated that they became 
more conscious of their own errors asa result. 

Finally, one group read a modern language version of Mac- 
beth at the end of the year, as a means of reviewing and solidifying 
their impressions of the play. This procedure was cited as one that 
was highly instructive as well as entertaining. 

There were eight dissident responses among the two hundred 
twenty-six completed questionnaires. 

These comments were as follows: 

I found great enjoyment in listening to the recording of Mac- 
beth. Also in taking at length the play Macbeth, which I found most 
interesting. But other than this I though (sic) the course was a 
waste of time. 


I didn't like anything in this course and I was very bored, 


On the whole I think the course could have been a little more 
interesting. 


Enjoyed filling out this questionnarie (sic) led to rise of 
questions concerning English 30. Basically very uninteresting. 


(never did learn how to spell.) 


If we had more homework we would have learned it more 
fully. 


Truthfully I did not enjoy anything in the English 30 course 
this year. 


None really. 

Apart from Shakespearean drama, all the other parts of the 
course have been taken since grade seven and were uninteresting 
and boring. 

These responses have been included since, on the educational 


front, too, the voice of the rebel, the non-conformist, deserves a hear- 


ing. 
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CHAPTER V ; 


CONCLUSIONS AND IMPLICATIONS 


This investigation attempted to secure answers to a number 
of questions associated with the development and application of the new 
English 30 non-examination course. From these answers several 
conclusions regarding the successful implementation of the course and 
implications for the future structuring of such courses would seem to 


emerge. 


I. CONCLUSIONS 


1, Selection of students, In the records of the schools which 
were examined for this research there is no evidence of any coercion to 
accept or reject students who wished to register in the new program, 

In this regard, the administrators in the three schools were able to 
exercise the autonomy which the Department of Education tendered. 

In Chapter III of this thesis, a detailed analysis made of the 
students who were enrolled in the English 30-NE classes showed that 
they were primarily of lower mental ability as rated on the Scholastic 
Ability Test and of lower achievement in the English language arts and 
therefore were properly registered in the program designed for ungifted 
students. 

However, the fact remains that twenty-five per cent of the 
students enrolled in the English 30-E course ranked below the fiftieth 
percentile on the Scholastic Ability Test administered by the Depart- 


ment of Education when they wrote their Grade Nine Departmental 
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Examinations, It would seem that these students should have been regi- 


stered, not in a matriculation pattern, but in a general diploma program. 


2. Materials Used. It is understood that accreditation granted 
freedom for the teachers of the English 30-NE classes to depart from the 
general English syllabus issued by the Curriculum Branch of the Depart- 
ment of Education. However, since other texts were not readily avail- 
able, the five teachers used the Thought and Expression anthology 
authorized for English 30-E, Macbeth, and whatever sets of books were 
accessible from their respective school libraries. Had there been more 
organized guidance given these teachers in preparation for the course, 
possibly they would have deviated more radically from the texts author- 
ized for the English 30-E classes. As it was, they apparently hesitated 
to inaugurate many changes, possibly for fear that the English 30-NE 
course might be regarded as an also-ran unworthy of the prestige 
accorded the matriculation eee 

Nevertheless, there were several areas in which the materials 
used in the English 30-NE classes did differ from those used in the 
English 30-E classes. 


ay The Novel: 


All five English 30-NE classes studied a novel although, 

as was seen earlier, one class did not have the opportunity 
for discussion or reaction given to the other four classes, 
However, the fact remains that all teachers did depart 


from the English 30-E syllabus by affording some time to 
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this literary form. Only one of the English 30-E teachers , 
gave some class time to the novel and this, according to 
the teaching log, was as a preparation for a possible 
leisure reading question on the final examination, rather 
than for the specific purpose of studying the novel as a 
literary genre, : 
Three-Act Play: Two of the English 30-NE classes devi- 
ated from the course outlined for English 30-E by spend- 
ing some time in reading and discussing G, B. Shaw's 
Pygmalion. One of the English 30-E teachers had the 
class read The Barretts of Wimpole Street but, again, 
this was as a prelude to their discussion of the poem, 
"Andrea del Sarto, '' rather than as a study of a lengthier 
drama for its own sake, 

Poetry: The teacher who had a combination class of 
English 30-E and English 30-NE students actually 

taught every poem in the Thought and Expression text, as 
did all teachers of English 30-E, A selection of poems 
was made by the other four teachers of English 30-NE 
and only those taught which they felt would interest their 
students and not be too difficult for them. 

Spelling: One group of NE students was given formal 
spelling lessons, using the text, Basic Spelling for High’ 


Schools. No regular spelling classes were recorded in 
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any of the English 30-E teaching logs, 

e. Short Stories: In presenting this section, one English 
30-NE teacher used a recording of Poe's ''The Gold Bug," 
a story not included in the Thought and Expression antho- 
logy. There is no evidence in the English 30-E teaching 
logs that any short stories not contained in this text were 
presented to the matriculation classes, 

f. Editorials: One English 30-NE class devoted several 
weeks to the study of the daily editorials in The Edmonton 
Journal, This was a complete departure from the sylla- 
bus outlined for the English 30-E program and was not 


undertaken by any other teacher instructing either course, 


3. Procedures Used. Carlsen, Beeler and other authorities 
in the teaching of English to the ungifted were quoted in Chapter II of this 
thesis to substantiate the claim that somewhat different teaching proce- 
dures should be employed in these classes. They supported the convic- 
tion that student involvement and audio-visual devices are of foremost 
importance in the instruction of less able students, 

According to the teaching logs of both groups of teachers who 
assisted with this investigation, there were both similarities and differ-. 
ences in the procedures employed in their respective classrooms. 

a. Student Involvement. There was much more evidence of 

student area beeper in various projects in the NE classes 


than in the E classes. In two non-matriculation groups 
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workshops were conducted in poetry with five or six 
students in each section. These pupils presented to the 
class the poems which they, as a group, had discussed 
and analyzed. The same policy was followed by another 
teacher in assigning various topics pertinent to the novel 
being studied for group reporting to the class. There 
was no evidence in the English 30-E logs of sucha 
procedure being employed. Other indications of student 
involvement in the non-matriculation classes not repre- 
sented in the matriculation groups were: the selection 
by the pupils of poems to be studied; compilation by the 
students of a book of favourite poems; and story-telling 
by teacher and students. 

Audio-Visual Devices: All ten teachers, both of English 
30-E and English 30-NE, used recordings of the Shake- 
spearean play when this section of the course was being 
studied. Two of the NE teachers, however, also used 
recordings in the teaching of poetry. Another followed 
the teaching of Pygmalion with the recording of My Fair 
Lady; while, in another class where the novel, Cry, the 
Beloved Country, was being discussed, a recording was 
used to impart the typical expression of feeling of the 
Africans. 


Films were used in two matriculation classes during the 
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teaching of Hamlet while the use of only one film was 
reported by the teachers of the non-matriculants: The 
Life of Longfellow. 

One teacher of English 30-NE used an opaque projector 
when discussing the errors made on the December exami- 
nation so that the students could benefit from actually 
seeing their mistakes on the projection screen, None of 
the English 30-E teachers reported the use of sucha 


device. 


4, Influence of Examinations, There would appear to be 
ample evidence in the teaching logs of the English 30-E teachers that 
their choice of materials and procedures was very much affected by the 
format of the departmental examination. This is shown in the preoccupa- 
tion with the technical aspects of the various literary genres, the distri- 
bution of mimeographed notes; the assignment of past examination papers. 

However, there is also evidence that in most instances, the 
teachers of the English 30-NE classes were etienesd by procedures 
they had used when their teaching was departmental examination directed. 
The expediency of the paper blizzard of mimeographed notes supplied to 
the NE students might well be questioned. Distribution of information 
and acquisition of knowledge cannot be equated, as this wee fae seems 
to infer. Those who have instructed this calibre of student are well 
aware that they are usually uninterested in and incapable of committing 
reams of printed materials to memory. The authorities cited in Chapter 


II emphasize that oral application and reinforcing examples given in the 
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class periods seem much more effective. 


Il, IMPLICATIONS 


Several implications for the future structuring and implement- 


ing of courses such as English 30 non-examination seem to emerge as a 


result of this investigation. 


1, 


If those involved in curriculum building are going to be 
able to adequately assess new courses, it would seem 

that more pilot studies such as the one described herein 
should be conducted. More research and more follow-ups 
of new courses should be carried out to determine what 
teachers are actually doing in the classroom in initiating 
these courses. Asa result of these investigations, 
curriculum making will always be ina state of transition 
because it will be based on the experiences of the teachers 
in the classrooms. 

Since the departmental examinations seem to manacle 
effective teaching, it would appear that some investigation 
should be made into the actual contribution of these exami+ 
nations to the education of high school students. Are these 
examinations, in effect, testing for the objectives in 
student growth or for facility in recognizing figures of 
speech and plot outlines? 

If accreditation in various subjects is to be given to quali- 


fying school systems, it would appear that consideration 
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must be given to the advisability of granting teachers 
more freedom in the selection of materials to be used. 

On the other hand, if teachers are inexperienced and feel 
the need of specific direction in the choice of materials, 
this assistance should be available, | 

While the freedom referred to above might seem ideal, 
the fact that many school systems operate a book rental 
plan must be taken into consideration. Complete latitude 
in the selection of materials would prove impossible if 
sets of books are to be accumulated in the schools. More- 
over, the educational implications of book rental plans 
might be investigated. 

If the suggestions of such authorities as Carlsen and 
Beeler are to be heeded, the school systems should invest 
in films and records which are particularly suited to the 
education of the ungifted. 

Josephine Stopa, Joseph Dutton, and Frank Ross are 
among those authorities quoted earlier in this thesis to 
emphasize the fact that motivation becomes a matter of 
prime importance in the education of the less able students, 
Since the personality of the teacher will prove a dominant 
factor in the success or failure of the young people he is 
instructing, administrators should be very discerning 
when allocating the non-matriculation subjects. Unless a 


teacher possesses the type of personality that enkindles 
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interest and enthusiasm, no amount of learned preparation - 
for class would seem to suffice. Experiments might be 
conducted to determine by tests or interviews how to 
select teachers who possess the enthusiasm that will 
enkindle student interest, 

Even though accreditation in English 30-NE presupposes 
that autonomy be given the teachers in setting their exami- 
nations, it might appear expedient to exert some measure 
of supervision in the interests of justice. This responsi- 
bility could be exercised by the subject supervisors or 
consultants in the large school systems and by the superin- 
tendents in the smaller districts. 

Finally, if this course is to be retained by the Department 
of Education, some consideration must be given to the 
organization of a coordinating committee or to the publi- 
cation of a teachers' manual which will present the theory 
of educating the ungifted students in the language arts and 
offer suggestions of teaching techniques such as those 
referred to in Chapter II which have proved successful 

for other teachers. The flexibility originally associated 
with the non-examination course need not be jeopardized 
by any restrictive directions, but the courses offered by 
the individual teachers would be improved by the guidance 
such a committee or manual would provide. 


Closely allied to this implication, is that continued in- 
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service training be given to the teachers of these courses, © 
Both the Department of Education and the individual School 
Boards should assume the responsibility for such in-service 
training, since they alone have the experience, personnel, 


and resource materials necessary for such a program. 
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Instructions to Teachers re Teaching Log: 
The names of the teachers and schools will not appear in the 
thesis. The purpose of including them in the log is so that contact 


with the teachers may be made if further clarification of a point is 


required, 


Materials: 
A compressed list of the selections, or parts of the texts 


taught or assigned, e.g., Thought and Expression, p. 344, "Highland 


Mary" 
Activities: 
Methods and procedures: 
e.g., oral reading--by teacher or student 
silent reading--by teacher or student 
tests--written or oral 
teacher-marked or student-marked 
Written assignments--amount of preliminary instruction pre- 
vision 


(a) paragraphs 


(b) essays 


audio-visual aids 


Comments re the Success of the Activity: 
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Indicate: 


(a) what was actually accomplished 
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(c) 


the attendant success--or failure--in meeting the 
needs of the students 

an evaluation of student interest 

--High interest 

--Average interest 


--Low interest 
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Teachers! Questionnaire--English 30 Examination 


re _————— 


For purposes of this questionnaire, the English 30 depart- 
mental examination course will be referred to as English 
30-E. The English 30 non-examination course, sometimes 
termed English 35, will be referred to as English 30-NE., 
1. Total number of students in your English 

30-E classes sch nlea a eee 
FP tg + 8 your opinion, how many of these students 

should have enrolled in English 30-NE ? Foc: ee 
3. Was there any significant difference in your 

approach to the course this year in view of 

the fact that fewer '"'slow learners'' were 
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5. Name five major goals which a teacher of English 30-E 


should keep in mind when teaching this course. 
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Which sections of the course do you think the students 


found most stimulating and profitable? 
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Which procedures used in teaching this course did you find 


most stimulating from a teacher's viewpoint? 
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Teachers' Questionnaire--English 30 Non-Examination 


Note: For purposes of this questionnaire, the English 30 depart- 
mental examination course will be referred to as English 30-E, 
The English 30 non-examination course, sometimes termed 
English 35, will be referred to as English 30-NE, 

1. How many students were in your English 30-NE 

ee eee te ae 
2. Do you consider this number of students 

Ik eGo many sc. Loo'tew —3.- About right as 
3. In your opinion, how many of these students 

could have succeeded in the English 30-E 

a cei ee ee Oe IN Oey wee 
4, How many students transferred during the 

year from the English 30-E to the English 

30-NE course? pol es ae 
5. Was there any significant difference in your 

approach to this course since the class was 

supposedly composed of "'slow-learners"? > 
6. What was this difference, if any? 
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Name five major goals a teacher of English 30-NE should: 


keep in mind when teaching this course. 
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If you were outlining a course of studies for English 30-NE, 


what topics would you include? 
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Which sections of the course do you think the students found 
most stimulating and profitable? 
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10. Which procedures used in teaching this course did you 


find most stimulating from a teacher's viewpoint? 
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11. Have you any general or particular comments you would 
like to make concerning the future structuring or teach- 


ing of the English 30-NE course? 
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Students' Questionnaire--English 30--Examination 
A. Are you registered ina Matriculation Program? 
Pee 8 Pi TU | BEIT nlc Sa et a Sa Os 
B. If the answer to Ais No, why did you register in the 
Examination Course? 
1. I enjoy the study of English therefore wanted to 
take the Examination Course. 
2. Due to time-tabling difficulties, I could not take 
the Non-Examination Course. 
3. Iwas directed to take the Examination Course by 
parents, teacher or counsellor. 
4, I wanted some matriculation subjects © 
5. If there was any other reason, please state it > 
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a. Le English 30 course contains many divisions. Some sections of 
the course appealed to you more than others; that is, you were 
more interestedin them. Some sections were of greater benefit 
to you than others; that is, they took care of your basic needs in 
English and prepared you for your future role in society. In the 
columns on the following page, use the number 1 to indicate the 
highest and number 10 the lowest, and rate the sections of the 


English course according to your interest and needs in English. 
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Fill in every blank. 
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Other sections - specify 


A course of studies in English must take into account both the basic 
needs and the interests of the students. If you were outlining such 
a course of studies in English 30, which five sections of this year's 
course would you be most certain to include? 
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In outlining such a course of studies, which topics that were not 


taught this year might you add? 
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Which procedures and activities did you most enjoy in the English 


30 course this year? 
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Students! Que stionnaire--English 30--Non-Examination 
A. Why did you register in the English Non-Examination Course? 
1. ILTaminthe General Diploma Program, 
2. I find the study of English difficult and preferred a somewhat 
easier course, 
3. Due to time-tabling difficulties I could not take the Examination 
course, 
4. Iwas directed to take this course by my parents, teacher or 
ee NRCG a ce 
5. If there was any other reason, please state it 
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B. The English 30 Non-Examination Course contains many divisions. 
Some sections of the course appealed to you more than others; 
that is, you were more interested in them. 

Some sections were of greater benefit to you than others; that is, 
they took care of your basic needs in English and prepared you for 
your future role in society. In the columns on the following page, 
use the number 1 to indicate the highest and number 10,11, or 12 
the lowest, and rate the sections of the English course according 
to your interests and needs in English. 


Fill in every blank. 
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Reading - style, context, etc. 
Essay - studying 

Essay - writing 
Magazines 

Short Stories 

Modern sheets 
Shakespearean Drama 
Poetry: 

Language Techniques 
Leisure Reading 

Novel (if studied) 

Three Act Play (if studied) 
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D. <A course of studies in English must take into account both the basic 
needs and the interests of the students. If you were outlining such 


a course of studies in English Non-Examination, which five sections 


of this year's course would you be most certain to include? 
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In outlining such a course of studies, which topics that were not 


taught this year might you add? 
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Which procedures and activities did you most enjoy in the English 


course this year? 
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